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This project pack gives a stimulating way to explore global issues through 
materials and activities. For many years, the City of Dundee in Scotland 
imported raw jute from Dhaka and other cities in Bangladesh. 

There were many benefits for Dundee which profited from processing (spinning 
and weaving) this jute. Cities in Bangladesh remained poor.  

Even in Dundee, the life of the mill workers was hard and they were very badly 
paid. So the inequalities were pronounced even during the days when jute was 
a highly profitable industry.  

These inequalities persist to this day and the Dhaka to Dundee resource pack 
covers this and other issues. Although written for use in Scottish primary 
schools it is readily adaptable to other age groups and areas. 

It is presented and written in a way that allows teachers from outside the local 
area to adapt and find value in the activities. It’s intended to be used as a 
framework for understanding how looking to the past can help us build a fairer, 
more sustainable future. 

— 
This Teaching Pack is available as both a Pdf and Ebook. To report any bugs or broken links, please 
email: admin@oneworldcentre.org.uk 

This version of the Teaching Pack was published in April 2021 - check the resources section of the One 
World Centre website to see if a newer version is now available. 

Version: 1.0

About this resource

mailto:admin@oneworldcentre.org.uk
http://www.oneworldcentre.org.uk/resources
http://www.oneworldcentre.org.uk/resources
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Use the early sections to help you and your 
pupils learn about the history of the Jute 
Industry in Dundee

Adapt activities to suit your subject, focus, 
existing lesson plans or local context

Pick and choose from 40 activities, link to what 
you’re already doing, or work through them all 
over the course of a term or academic year

Select activities by mapping them to the UN 
Sustainable Development Goals (aka SDGs or 
'Global Goals')

How to use this resource

Download and use the appendices that 
accompany the activities

Use the assessment and evaluation sheets to 
help measure your pupils’ progress and the 
project’s impact
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Who are we and what do we do?
Based in Dundee, the One World Centre is a resource and information centre with a vast library of active-learning materials 
covering environmental issues, international development, global poverty, social justice, and rights & responsibilities. As well as 
lending resources, the Centre also provides Continuing Professional Development opportunities for teachers, in the form of 
participatory workshop sessions, and a chance to be involved in teacher networks and projects. 

Based in Dundee, we are 1 of Scotland’s 5 Development Education Centres and together we cover every local authority in the country; 
our particular focus being on supporting teachers in Dundee, Perth & Kinross, Angus and Fife. 


Education for Global Citizenship, Development Education, Sustainable Development Education and Global Learning are all phrases 
which describe the work of the Centre. Regardless of the terminology, we are referring to an active learning process that aims to:


	 - enable people to understand the links between their own lives and those of people throughout the world


    	 - increase understanding of the economic, social, political and environmental forces that shape our lives


    	 - develop skills, attitudes and values that enable people to work together to bring about change and take control of their own lives


    	 - contribute to the development of a more just and sustainable world, in which power and resources are more equitably shared.


We are an active member of the IDEAS (International Development Education Association of Scotland) network, which is an umbrella 
group of around 30 non-governmental organisations, including Oxfam, British Red Cross, WWF and the Scottish Development 
Education Centres. IDEAS works at both a policy and practical level to embed Education for Global Citizenship in Scottish education.
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Find & follow us or visit

 our website for full contact details

https://www.facebook.com/oneworldcentredundee
https://www.twitter.com/1worldcentre
http://www.oneworldcentre.org.uk
http://www.ideas-forum.org.uk/
https://www.youtube.com/channel/UCWSVXYumW6LG6LBmpqKdb5w
https://soundcloud.com/oneworldcentre
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VERDANT WORKS & DUNDEE HERITAGE TRUST

Visit the Verdant Works website to find out much more about their work 

and how Dundee was shaped by the Jute Industry.

Created in collaboration with Verdant Works in Dundee, the resource uses the museum’s vast collection and the 
staff’s incredible knowledge of the local area and history, to bring the past to life for learners today.

https://www.verdantworks.co.uk/
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Introduction to this Teaching Pack

Background 

The ‘Dhaka to Dundee’ project was inspired by Sazib Bhuiyan, an Open University student from Bangladesh, who until recently, was living in 
Dundee. Sazib had visited the Verdant Works Museum in 2007 and was very interested in the historical links between Dundee and his home 
country. He is also passionate about people here understanding more about global inequality, and the somewhat controversial role that Britain 
has played over the years in shaping the way southern Asia is today. 

This pack, written by teachers, has been produced as a result of the ‘Dhaka to Dundee’ project, a collaborative venture led by the One World 
Centre, Dundee’s Development Education Centre, working with the Verdant Works Museum. The project was funded until March 2011 by the 
Department for International Development. 

How did the project Dhaka to Dundee take shape? 

With the support of Verdant Works, Dundee University and Dundee City Council Educational Development Service, a CPD Twilight session 
called ‘Dhaka to Dundee’ was held in November 2009, which allowed teachers the chance to share their practice and examples of some of 
their pupils’ work. Teachers from Downfield PS, Fintry PS and Kingspark Secondary, who volunteered to take the project forward, were 
already exploring the subject of India - the jute trade, Dundee’s history regarding the jute trade and fair trade - with their pupils. From this 
group, who met regularly thereafter, came the idea of producing a pack which other teachers in Dundee and beyond could use. It is a ‘work in 
progress’ and will hopefully inspire other teachers and their pupils to come up with their own ideas for investigation.

“Global Citizenship...goes beyond simply knowing that we are citizens of the globe to an acknowledgement of 
our responsibilities to each other and to the Earth itself. Global Citizenship is about the need to tackle injustice 
and inequality, and having the desire and ability to work actively to do so. It is about valuing the Earth as precious 
and unique, and safeguarding the future for those coming after us. Global Citizenship is a way of thinking and 
behaving. It is an outlook on life, a belief that we can make a difference.”  

Global Citizenship: The Handbook for Primary Teaching, Oxfam 2002. 
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What is the Dhaka to Dundee project about? 

The ‘Dhaka to Dundee’ project has provided the opportunity to work in partnership to draw together and develop existing learning, highlight 
interdependence, and provide a context for measuring changes in children’s attitudes towards poverty and those living in the global South. 
The outcome is the creation of this ‘Dhaka to Dundee’ pack. 

The story of jute and Dundee’s history is often studied as part of a topic on Victorian society in Scotland, but it may seem like a forgotten 
world to a child if the relevance to what is happening today is not made explicit. Issues usually covered include work, gender roles, health, 
education, water, food, and children’s rights. Many of the negative aspects of life in Victorian times, such as poor nutrition and lack of access 
to healthcare, have strong parallels with large numbers of the world’s population today. What are the key issues in the jute producing 
countries today and how are these issues linked to our current lifestyles? Does a greater understanding of these complex issues change the 
way we view the world? 

With its emphasis on building skills, values and attitudes across different subject areas, Curriculum for Excellence provides an ideal context for 
the development of this pack, which explores the shared history between India, Pakistan, Bangladesh and Dundee through the jute trade. As 
well as looking at the past, the pack investigates current links we have with that part of the world, for example through our shopping habits, in 
an attempt to understand more about global interdependence, then and now. 

This pack aims to explore the above theme further, in light of teachers’ experiences, and will hopefully enhance and further develop children’s 
understanding of their role as global citizens.
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Evaluation 

A question with which One World Centre staff often grapple concerns the impact of our Development Education work on teacher practice, 
and pupil attitudes and behaviour as regards living more sustainably. Changes in knowledge and even skills can be reasonably easily 
measured, but changes in values and attitudes, central to Curriculum for Excellence, are less clearly articulated. 

Recent research by Dr Chris Gayford for WWF in Scotland & England acknowledges that there is ‘little evidence of evaluation of how 
effectively the learning for sustainability aspects ... impacted on pupils’ values and attitudes’. Dundee University’s School of Education, Social 
Work and Community Education is helping to evaluate the project itself and, in doing so, has provided a process whereby teachers can in turn 
evaluate pupils’ attitudinal changes.  

More is available on this subject in the Evaluation section of the pack.

Verdant Works Museum 

Verdant Works, with its award-winning interactive museum and artefacts large and small, offers a fantastic opportunity for children and young 
people to experience what life could have been like for them, rich or poor, had they been born in Victorian times. You can find out more about 
the services for schools which Verdant Works can offer, real or virtual, in their own section of this pack or by visiting their website 
www.verdantworks.co.uk.

http://www.verdantworks.co.uk
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Jute Journey by Donna Jack
In April 2009, an opportunity arose to work collaboratively with the One World Centre Dundee, Verdant Works and Dundee University on a project highlighting the 
similarities between Victorian mill working and working conditions in jute growing countries in the present day. This was a cross-curricular project and aimed to 
allow pupils to develop informed attitudes through Curriculum for Excellence. These changes in attitudes were measured through the use of baseline and follow-
up surveys, and focus group discussions. 

The project also led to the creation of the new Dhaka to Dundee teachers pack. The project was piloted by a primary 7 class at Fintry Primary, Dundee. The first 
part of the topic looked at Dundee itself and what the Victorian jute industry was like for the workers, how they lived and what standard of life they would have 
had. Through looking at people and past events in Dundee, the pupils engaged in many activities: they wrote about a day in the life of mill workers, created a 
newspaper article reporting on an accident that had happened in the mill, looked at how their locality had changed over the years due to a booming jute industry 
and created a jute mill silhouette scene. They then moved on to look at India, where the raw jute came from, and they learned about how it was cultivated. Again 
the pupils took part in a number of cross-curricular activities including simulation games to allow them a deeper understanding of Indian life. 

The project culminated in a large art project funded by Learning and Teaching Scotland which allowed the pupils to experience first-hand what working conditions 
were like for workers. The pupils were asked the question – What is child labour? Each pupil then created a picture which they later screen-printed onto cloth then 
embellished by sewing. There was only a small time allowed for the pupils to complete this activity so the work was quite intense! They also had to keep a scrap 
book which detailed their thoughts and ideas and this proved to be a fantastic activity as the pupils had a lot of thinking in many different aspects to undertake. 
Using maths skills they had to measure and draw to scale; literacy skills were used to complete scrap books, talk about their experiences and thoughts of what 
they were doing; expressive skills were evident in the design process and the finished product. They were constantly thinking about their learning of the jute 
industry in Dundee and India to allow them to gauge what it would be like to work intensely all the time; they used the internet to research different Paisley 
designs. The finished pieces were made into cushions and displayed at the Scottish Learning Festival 2010. 

This project was a wonderful learning experience for all involved. The follow-up surveys and focus group discussions revealed some positive changes in the way in 
which the pupils viewed others around the world. There was an awareness too of the hidden social and personal costs paid by workforces in developing 
countries, and the pupils’ understanding of the range of issues surrounding inequality and injustice was often far from simplistic. 

— 

Donna Jack 

Fintry Primary School, Dundee
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VERDANT WORKS AND THE DUNDEE 
JUTE INDUSTRY

Bangladesh information 
Bangladesh timeline graphic 
Dundee timeline graphic 
Scotland-Bangladesh comparison 
Verdant Works and the Dundee jute industry 
School visits to Verdant Works 
The History of Verdant Works 
Dundee as Juteopolis 
Why Dundee & Jute? 
Working Women & Children 
Living in Juteopolis
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The Jute Process - Transportation 
The Jute Process - The Low Mill 
The Jute Process - The High Mill 
The Jute Process - The Factory 
Jute Products 
Rope & Twine 
Accidents in the Mills 
Accidents at Verdant Works

In this section you’ll find background information that will help you work through the activities that follow. Use the links below 
to jump to a specific page, or work through them in order.
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Bangladesh Information
Bangladesh lies on the Bay of Bengal, and is almost completely surrounded by India apart from a small border with Burma to the southeast. Modern Bangladesh 
is part of the historic region of Bengal, the northeastern area of the Indian sub-continent. 

In 1947, when Britain withdrew from India, the new countries of West Pakistan and East Pakistan were created on opposite sides of the sub-continent, becoming 
home to a largely Muslim population, while India remained mainly Hindu. The huge geographical separation of the two Pakistans, along with economic and cultural 
differences, produced ongoing tensions between East and West. Finally, in 1971, East Pakistan seceded to become the independent state of Bangladesh. Civil 
war followed, during which over one million Bengalis were killed; however, with the help of Indian troops, the West Pakistani forces were defeated and Bangladesh 
became a recognised country. 

Geography and Climate 
Bangladesh is situated on the deltas of three large rivers flowing from the Himalayas: the Ganges, the Brahmaputra and the Meghna, which empty into the Bay of 
Bengal. 

The climate of Bangladesh is tropical, with a mild winter from October to March, and a hot, humid summer from March to June. The warm and humid monsoon 
season lasts from June to October and supplies most of the country’s rainfall. 

Bangladesh’s location and low-lying position put it at risk from various natural disasters, such as tropical cyclones and flooding. Hundreds of thousands of people 
were killed by the intense cyclones of 1970 and 1991, and the severe flooding of 1998 saw two-thirds of the country submerged and 30 million people made 
homeless. Bangladesh is now widely recognised to be one of the countries most vulnerable to climate change – it is estimated that in the coming decades the 
rising sea level may create more than 20 million refugees. 

Economy 
Bangladesh’s main exports are garments, seafood, jute/jute goods and leather. 

Two-thirds of Bangladeshis are farmers, but more than three-quarters of Bangladesh’s export earnings derive from the garment industry, which employs over 4 
million people (mainly women). 

The Gross National Income per capita is £1397 (in the UK this is £30,528)*. 

You’ll find an additional factsheet on Bangladesh (and can search for other countries too) here on the Clean Clothes website. 

* These figures are for 2019 and taken from the World Bank, using the “GNI per capita Atlas method”. 

https://cleanclothes.org/resources/country-profile
https://data.worldbank.org/indicator/ny.gnp.pcap.cd?year_high_desc=true
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Bangladesh timeline graphic
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Dundee timeline graphic
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Scotland-Bangladesh comparison
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Verdant Works and the Dundee jute industry

Verdant Works, a 50,000 square foot prime 
exhibit itself, is located at the centre of 
Blackness district, one of the earliest urban 
industr ia l areas in Scot land. A dense 
concentration of mills and factories was 
developed in this area around the Scouring 
Burn. The mills that were built here from the 
1790s used the water from this burn for the 
steam engines that powered the mill machinery. 
A lade or mill-stream of the burn still runs below 
the Verdant site.

Another large group of mills developed in the Dens Road area using water from the Dens Burn. The Lochee Burn provided 
water for the smaller group of Lochee mills which did however include Camperdown, the world's largest jute works. Some 
firms had only a spinning mill or a weaving shed whilst others like Verdant covered all stages of jute production, from raw fibre 
to finished fabric.At Verdant Works, batching and preparing were done in the Low Mill, spinning and winding in the High Mill, 
dressing and weaving in the Factory and finishing in the Calender. Many Dundee manufacturers were also merchants buying 
raw jute cheaply then storing it in warehouses until prices rose. The Verdant Warehouse enabled the bales to be stored before 
being taken to the nearby batching area when required.
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School visits to Verdant Works

Verdant is one of the few surviving examples of a courtyard-type mill. The High Mill was built in 1833 for David Lindsay, merchant and flax spinner. Over the 
succeeding 30 years Verdant Works switched from flax to jute and further buildings and offices were added until the site looked as it does today.  

Using the latest interactive technology as well as original working machinery, archive film and hands-on displays, Verdant Works offers educational groups the 
chance to discover the story of jute and explore a Dundee mill - from the days of 19th century flax weaving, through the introduction and rise of jute production to 
the present day and the manufacture of man-made fibres. 

In the Social History Gallery, young researchers can compare the lives of rich and poor families from Dundee's past, as well as with that of their own lives today - 
studying housing, health, education, diet, leisure and politics.

Verdant Works is at the heart of 
one of the earliest urban 
industrial areas in Scotland.  

Similar to other mills from the 
late 18th century on, Verdant 
was built where it could draw 
the water needed for its steam 
engines - in this case the 
Scouring Burn, which still runs 
beneath the site today.   

WATCH: How a school visit to Verdant Works can bring learning to life.

https://www.youtube.com/watch?v=yg41kFyDCtY
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The History of Verdant Works

1833: The High Mill is built for David Lindsay, merchant and flaxspinner.  

1839: Office, Manager's accommodation and time-keeper's lodge have been built and the batching areas are 
begun.  

Late 1830s - Early 1840s: Verdant switches to spinning jute, like many Dundee mills.  

1857: Batching and preparing areas and the South Warehouse have been built. Verdant is now owned by John 
Ewan. Elected to the town council in 1854, he became Provost from 1856-57. 

1864: The Weaving Shed in Milne Street is put into use. Verdant employs 500 people, which places it 16th out of 61 steam-powered textile mills and factories in 
the city.  

1871: The Raw Jute Warehouse has been built on the site of gas holder, which had belonged to the Dundee Gaslight Company.  

1874: Verdant is run by Ewan & Young manufacturers, later to become merchants.  

1889: Verdant is no longer in the Dundee Directory's list of mills and factories. Verdant's time as a jute works is over.  

1893: Verdant Works has new owners. Alexander Thomson & Sons use the site to recycle jute waste into flock for stuffing mattresses and furniture, cure rabbit 
skins for the fur trade and deal in scrap metals.  

1991: Dundee Heritage Trust purchases the site. The buildings remain to provide an ideal site for showing what was involved in the various stages of the industry 
and why Dundee was Juteopolis.  

1996: Verdant Works is opened to visitors as an Industrial Heritage Museum.
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Dundee as Juteopolis

Dundee was the jute capital of the world. No other British city depended on a single industry as much as 
Dundee. Jute and its associated industries were largely responsible for social conditions, housing patterns, 
wage rates and the very shape of the town itself. The population increase of six-fold in 100 years (26,084 in 
1800 to 160,836 in 1901) meant the town boundaries were greatly extended, and in 1889 Dundee became 
a city.  

A City Shaped by Jute 

10 new flax mills had been built in Dundee between 1821 and 1822. By 1836 another 25 had been set up, 
and in 1864, there were 61 spinning and power-loom works in Dundee and the former village of Lochee. 

Raw jute imported into Dundee doubled between 1838 and 1840 and reached 17,000 tons in 1851. Flax 
was also a major import, 40,000 tons in 1851. Jute was growing steadily with 414,550 tons of jute imports 
at their peak in 1902. 

Edwards' Logie Works (which includes the Coffin Mill, so-called because of the shape of its courtyard) employed 2,500 people in 1864 and 
was Scotland's second largest flax/jute works. Thomson Shepherd's Seafield Works employed 2,000.  

Cox Brothers' Camperdown Works became the world's largest jute works, employing over 5,000 people on a site of 35 acres by the turn of 
the century. Gilroy's were the world's second largest jute firm and their Tay Works was probably the longest works in Britain, at nearly 
1,000ft/305m long. Baxter Brothers' Dens Works were the world's biggest linen manufacturers between 1840 and 1890.  

Cox's Stack, a 282ft/86m tall brick chimney, built in 1865-66, in the style of a campanile or Italian bell tower, is an example of the 
extravagant architecture added to many of the city's large textile works. Expansion of the harbour, docks and shipyards were encouraged 
by the textile industry's dependence on imported raw materials. Dundee's whaling tradition was extended by demand for oil for softening 
jute. Most of the world's 19th century jute weaving and finishing machinery was made in Dundee, while jute calenders were made only in 
Dundee. 
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Why Dundee & Jute?

The rise of Dundee as the world centre for jute came through the culmination of the many advantages Dundee's history, 
location and workforce imparted:  

1. Coarse Linen was already being made and used locally to make products such as sacking, tarpaulins and canvas; to which jute fibre was also best suited. 

2. Workers in flax possessed the necessary skills to adapt to the similar methods and machinery used in jute processing.  

3. Stamping of linen cloth ceased in 1823. This ending of quality control encouraged manufacturers to experiment with different fibres.  

4. The Bounty, an export subsidy paid to encourage the manufacture of linen, was removed in 1832, making other fibres such as jute potentially more 
profitable.  

5. Flax Supplies became unreliable and expensive as blockades closed the Baltic ports during the Napoleonic Wars. This started the search for a new, cheaper 
fibre to substitute for Baltic flax, driving on the development of jute fibre in Dundee at the hands of its enterprising merchant community.  

6. Whale Oil for softening jute was readily available from the local whaling fleet.  

7. Already an established whaling and trading port, Dundee's geographic location on the River Tay provided good trading connections.  

8. The East India Company was looking for new markets for raw jute; first importing to Britain in 1791.  

9. Growth in World Trade created a huge demand for the products of jute, especially sacking and baling materials.  

10. The Crimean War (1854-56) again disrupted flax supplies whilst creating a large demand for army supplies such as canvas and sacks. The American Civil 
War, (1861-65) furthered this demand, which was heightened by the problems it caused in the cotton production industry.
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Working Women & Children

Dundee's textile industry was very dependent on female labour with two thirds of the 39,752 
textile workers in 1901 being women or girls. The skilled spinners and weavers were mainly 
women. It was only in the preparing or finishing areas where men were in the majority. The 
overseers in each process were male, as were mechanics, tenters (loom mechanics), beamers 
and warehousemen. Shifters, who removed full bobbins to replace them with empty ones, 
were usually children, often as young as eight years-old.  

Children were half-timers, combining working with attending school and until the 1890s many 
works had half-time schools. Before the employment age was raised to 11 in 1891, children 
working as shifters earned 2-3 shillings (10- 15p) a week. In 1891 spinners earned 11 shillings 
(55p), weavers 13-15 shillings (65-75p). The only jute workers earning over £1 per week were 
overseers, mechanics, tenters and some of the finishing workers.

Jute Workers' Rights 

In 1847 the employment of women and children in factories and mills was limited to 10 hours per day and 58 hours 
per week. However, the employment laws were not enforced effectively, and offered no protection to men or to 
outworkers, often women and children. Until the introduction of the sack-sewing machine in 1884 the sacks were 
sewn by outworkers, sewing their waking hours, paid at the rate of two and a half pence per sack. 

The wages of textile workers in Dundee were generally low and the textile industry was subject to periods of boom 
and slump which meant there were always a number of unemployed ready to take work on any terms. Overtime 
pay was avoided by taking on more workers during boom periods and speeding up machinery. A system of piece-
work, payment for work completed, meant these workers had to strive to earn a wage, setting a pace that the 
weekly paid workers had to maintain. Weavers were paid piece-work rates and fined for flawed fabric. 

In 1885, during the strike against 5% reduction in wages, the Mill and Factory Operatives Union was founded. In 1891 it had a membership of 5,945 women and 
600 men. The formation of the Jute and Flax Workers Union followed in 1906. 
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Living in Juteopolis

The cost of living in Dundee was the highest in Scotland and the wage rates in the flax and jute industries were amongst 
the lowest in Scotland - a recipe for deprivation and hardship. Large numbers of workers had to live somewhere, quite 
near the mill and factory. Overcrowding was common as tenements were divided and subdivided so that workers could 
afford to pay the rents. Very little new housing was built to accommodate the mass influx of people. The 1861 census 
showed that 37% of families lived in one room. By 1911, about 70% of dwellings in the city were still only one or two 
rooms.  

Such poor living conditions meant high death rates, especially of infants. Public wells supplied water which was very often 
polluted, leading to typhus and cholera outbreaks in the mid-19th century. Piped water became available in the 1870s but 
tenements only had shared taps on the stairs until 1901 by which time water was being piped directly into houses.  

Open middens and later shared toilets were also a common feature of Dundee tenements. One of the results of 
overcrowding was that many families had no cooking facilities. This and the increase in women working meant food such 
as tea, sugar, white bread and margarine were eaten instead of potatoes, oatmeal and broth. In 1901 Dundee boys of 11 
were shorter and thinner than country boys of the same age. In 1904 over 50% of Dundee men volunteering to join the 
army were deemed unfit for military service.

Leisure in Juteopolis 

Travelling shows, circuses, and the town's fairs attracted large crowds, theatres and music halls too, but 
they were not free. Promenading and “ha'en a gossip" were popular and free. Day trips, taking the ferry to 
Newport or train to Broughty Ferry, Newtyle or Arbroath, were also popular as few could take a longer 
break. In 1897 there were 186 public houses and 7 breweries and high rates of drunkenness. Living 
conditions in some areas were so miserable, many men and women drank to escape harsh reality. Some 
mill owners also contributed to the leisure facilities on offer to jute workers by donating to or endowing 
institutions such as Baxter Park (1863), University College (1881), Caird Hall, Lochee Library and 
Swimming Baths.
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What is Jute?

Jute is a bast fibre; a vegetable fibre composed of cellulose, which is the main building material of all plants. 
Jute plants grow to a height of 10-15ft/3-4.5m and bast fibre grows the entire length of the plant stalk from 
roots to tip. The fibres are therefore very long and although mainly golden brown, can vary in colour from 
white to silvery grey. Groups of fibres are contained in the pithy layer between the thin outer bark and the 
woody core. The two other bast fibres traditionally spun in Dundee were flax and hemp.

Raw jute fibre is obtained from the stems of two varieties of plants - Corchorus Capsularis and Corchorus Olitorius - 
both of which are grown mainly around the delta of the Ganges and the Brahmaputra rivers in what was the state of 
Eastern Bengal in Eastern India. In 1947 India was partitioned between Hindu and Moslem and Bengal was divided in 
two. One part remained in India and the other part became East Pakistan, which in 1971 became the country of 
Bangladesh.

Raw jute fibre was first imported into Britain in 1791 by the East India Company which traded in Bengal where the fibre 
was hand-twisted and woven into a coarse cloth. Jute proved to be even more difficult to spin than flax and hemp 
because of its dryness until the discovery was made in Dundee that the fibre could be softened by soaking it in oil and 
water. The Dundee whaling fleet provided ample supplies of whale oil.
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Flax & Linen

Flax is a bast fibre obtained from the stem of the flax plant Linum Usitatissimum. Linen is spun and woven 
from this fibre. Flax has been grown in Europe for centuries, and was grown locally in the Carse of Gowrie 
and Angus but, as a crop that is very labour intensive and takes all the nutrients out of the soil, it was not 
popular with farmers.  

By 1750 Dundee was established as the centre of the coarse linen trade. Most of the flax used then was 
imported from the Baltic lands controlled by Russia. The annual crop of flax grew to a height of 3-4ft/1-1.3m. 
The flax was pulled after flowering and the stalks were retted by steeping in water outdoors for about 2 
weeks to decompose the outer bark. When dried, the stems were crushed to break up the straw and extract 
the fibres which were scutched or beaten to remove the unwanted straw. The fibres were then hackled, 
passed through a series of combs, called hackle pins, graduating from coarse, wide-apart pins to fine, close-
together ones. This aligned the long line fibres parallel to each other and removed the short tow fibres. Line 
made fine yarn and tow made coarse yarn.

The first steam-powered flax spinning mill was established in Dundee in 1793: Guthrie Street 
Mill. This was only a year after Scotland's first-ever steam-powered mill opened in Glasgow. 
By 1822 there were 15 flax mills in Dundee and 2 in Lochee.  

In 1851 linen was still the most important fabric produced in Dundee. 40,000 tons of flax was 
imported into the city in that year and over a quarter of the Royal Navy's canvas was made 
by Baxters. Dundee weavers provided the sailcloth for Nelson's HMS Victory, remnants of 
which still survive.  

Baxters became the world's biggest linen manufacturers between 1840 and 1890. They 
became the first to weave linen by power loom in Dundee in 1836, in a large new factory at 
their Dens Works.
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The Jute Process - Extraction

Jute is grown in India on thousands of small family-owned plots where the annual crop 
is sown in the hot dry spring of March until the end of May before the summer monsoon 
rains begin in June. Grown closely together to encourage straight, tall stalks, the rich 
alluvial soil together with the heat and rains of the summer mean rapid growth over 4 to 
6 months, to heights of 10- 15ft/3-4.5m. Harvested from July to October, while in flower 
or just as the seed pods are forming, the long reed-like stalks are cut by hand, gathered 
into bundles and left to dry to allow the leaves to be stripped off easily.

Extraction 

To extract the fibres the surrounding bark and pith have to be 
decomposed. This is achieved by soaking the stalks in water; a 
fermentation process known as retting. This involves steeping the stalks in 
small ponds or slow-moving streams over a period ranging from 10 to 20 
days, after which the fibres are stripped from the core by hand. The 
extracted fibres are then rinsed in water and hung up to dry on bamboo 
rails before being rolled into bundles and taken to the local market to be 
sold. Loaded onto river barges, the bundles are carried downstream to 
baling centres in Calcutta, where the fibres are assorted and graded into 
various qualities and taken to the presshouse to be compressed into 
pucca bales of 4001b (approximately 200kg). These bales are then ready 
to export overseas to Dundee.
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The Jute Process - Transportation

Transportation 

The Selma was the first ship to bring jute directly to Dundee from India in 1840, the shipping links 
between Dundee and other countries having already been established through the importing of flax 
and hemp for earlier industries, but jute mostly reached the port of Dundee by coaster from London. 
As trade expanded during the American Civil War (1861-65) the firms of Cox and Gilroy began to 
import jute directly from India. The Franco-Prussian War (1870-71) saw further demand for jute 
products. Controlling the shipment of jute made sense to the manufacturers as it cut out the middle 
men and allowed them to enjoy greater profits, and between 1874 and 1876 the Dundee Clipper Line 
was formed.

The Lochee made the fastest ever run under sail, from Calcutta to Dundee in only 90 days, in 1882. Many clippers carried 
emigrants to Australia and New Zealand before sailing to Calcutta to uplift jute for Dundee. 

Jute Clippers 

Clippers were sailing ships which were built for speed. They were capable of 
making the voyage from Calcutta to Dundee in around 110 days. There were 15 
vessels in the fleet of the Dundee Clipper Line most of which were built in Dundee. 
The Lochee, Maulesden and Duntrune were clippers built by Alexander Stephen & 
Sons.
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The Jute Process - The Low Mill

The Low Mill - Batching 

Batching involves 3 stages; selecting bales, opening them and mixing fibres, and softening the raw jute with oil 
and water. The bales are opened in a bale opener and the fibres twisted into stricks, bundles of about 2-5lbs/ 
1-2.5kg. The stricks are put through the fluted rollers of the softener, while the oil and water emulsion or 
mixture was added. The stricks are then placed on a barrow and allowed to lie for about 48 hours to let the oil 
and water permeate the fibres. The emulsion compensates for jute's lack of natural oils. Whale oil was 
originally used for this process but mineral oils are used today.

The Low Mill - Preparing 

Preparing consists of 3 stages: carding, drawing and roving.  

Carding combs, separates and aligns the fibres parallel. It removes 
short pieces of fibre and bark used as waste product. The jute is fed 
into a breaker card where rollers covered in steel pins comb and tease 
the jute into a sliver, a ribbon of jute about 4inches/l00mm wide. Slivers 
are then put through a finisher card which has even more rollers with 
finer pins set closer together. This further combs and teases the jute 
into a much finer sliver of an even colour and quality.

Drawing frames draw out and double the sliver at the same time, combining them into one continuous length of parallel fibres.  

Roving frames repeat the drawing process but give a slight twist to the fibre to give it enough strength to carry it over the 
spinning frames. The twisted rove is wound onto a bobbin for transfer to the spinning frames in the High Mill.
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The Jute Process - The High Mill

The High Mill - Spinning and Winding 

Spinning is the process by which fibres from the roving bobbins are drawn out and 
twisted together to produce a continuous thread. The fibres are drawn out to a 
specified thickness or count and the resulting yarn is wound onto bobbins. All types 
of light and heavy yarns are spun for making different types of products. 

Removing the loaded bobbins from the spinning frame was called shifting or doffing, 
often done by young workers known as shifters. When the bobbins were full the 
spinner stopped the frame and the shifters removed the loaded bobbins, replacing 
them with empty ones before the spinner restarted the frame.

The Factory - Weaving 

Yarns wound into spools and into cops are taken from mill to factory. In Dundee the 
weaving shed was known as the factory. In order to reduce possible friction during 
weaving, the warp yarns are sometimes sized or coated with starch, which is called warp 
dressing. Yarns from a bank of spools are wound onto a beam. The beam resembles a 
huge bobbin containing the number of warp threads required for the width of cloth to be 
woven and provides warp for continuous weaving to the length required. 

The bobbins are then passed to two different winding departments - spool and cop winding. Yarn from the spinning bobbins is 
wound into spools to provide the warp thread for weaving. Yarn from the spinning bobbins is wound into cops which fit into 
the shuttle carrying the weft thread for weaving. Warp yarns which run lengthways in fabric need a heavier twist than weft 
yarns which run widthways as the warp yarns have more strain placed on them during weaving. 
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The Jute Process - The Factory

The Factory - Weaving Actions 

Jute cloth was usually woven on flat looms of various widths. Before the beam was fitted to the loom each thread is 
passed through heddles (eyelets suspended on cords). The threads are then passed through the closely set vertical wires 
of a reed which evenly spaces the warp threads and keeps them in order.

The Finishing Department - Finishing 

After weaving, the cloth is sent to the finishing department, where it is cropped to trim off 
surplus fibres, then finished by being passed through the rollers of a calender where the 
combination of pressure and moisture and heat (steam), imparts a smooth finish. The cloth 
is then folded and baled, or rolled. (Coarse fabrics such as sacking did not need to be 
finished).

Weaving has 3 main actions: shedding, picking and beating up. The raising or lowering of 
the heddles in sequence controlled shedding, by forming a V-shaped opening of warp 
threads known as a shed, through which the shuttle carried weft thread. The action of the 
shuttle shooting across the loom is picking and the line of weft across the warp is a pick. 
Each pick of weft is beaten up, pushed into position by the lay or loom batten across which 
the shuttle is picked by an over- pick mechanism used on traditional Dundee power looms. 
The positions of the heddles are then changed to form a new V, and the shuttle is picked 
back across the lay; the weaving continuing like this. Flat looms worked at between 70-150 
picks per minute and were stopped every few minutes to replace the weft in the shuttle.

As the cloth is woven, the warp beam at the back of the loom turns to let-off or release more warp thread for weaving. The 
cloth roller at the front of the loom rotates to take-up or wind on the woven cloth.



32 Back to: Contents | Section Overview

Jute Products

The most common types of jute cloth are hessian, sacking, bagging and tarpaulin. 
Hessian is a plain weave cloth made in various weights and widths. Sacking and 
bagging were heavy cloths and tarpaulin was used for waterproof coverings and 
strong sacks. Heavy fabric was woven with a diagonal weave known as twill.  

The large part which jute played in daily life was not always obvious. Jute was often 
the hidden component to many goods. Agriculture, industry, transport and shipping, 
homes and offices, all used jute in one or other of its many forms. Jute cloth was 
strong, durable, inexpensive, and was very versatile as it could be bleached; dyed; 
rot-proofed; fire-proofed; made waterproof; and made impermeable. 

It’s most well known use was for sacking. Sacks and bags carried 
various goods from grain to letters all over the world. They had 
second-hand value and were recycled to be re-used over and over 
again. Countless numbers of jute sandbags have been used world-
wide. Jute fabric backed carpets and linoleum, lined upholstery and 
furniture, ventilated coal mines, encased underground cable, and 
wrapped and protected a wide variety of goods during transit. Jute 
yarn was used to make a wide variety of ropes and twines.  

The primary use of Jute today is as backing for high quality carpets 
and linoleum.
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Rope & Twine

Rope making was an important part of Dundee's economy because of the vast amount of rope required by the shipping 
industry. The two oldest rope walks in Dundee were founded in the 18th century. Tay and Dundee Rope Works both stretched 
between the Perth Road and Magdalen Green. Tay Rope Works was 1050ft/320m long and Dundee Rope Works was 970ft/
296m. Part of the walks were open air but they were gradually covered over. The walks were initially operated by hand, later 
the travellers, machines on wheels, were carried on narrow gauge railways.  

Several mills produced jute and hemp twine as a sideline. Twine is two or more yarns twisted together, a method of 
manufacture almost identical to that used for spinning yarn except that you start with two or more twisted yarns and not a 
series of loose fibres.  

Hemp has been the primary material for rope making throughout history. Hemp is a bast fibre, obtained from the stem of the 
plant, Cannabis Sativa. Grown in Europe for centuries most of the hemp used in Dundee came from the Baltic. Its coarse 
texture is ideal for rope making and allows for a good grip of the finished product. Jute and flax were also used for ropes.  

Natural fibres are strong when wet, have very little stretch, can withstand abrasion and sunlight but will rot when allowed to lie 
wet for a long period. Polypropylene and nylon are the principal fibres used by rope makers today. They are twice as strong as 
hemp, resistant to rot, but deteriorate in sunlight and have much more stretch when wet.
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Accidents in the Mills

In 1839, Sir David Barry investigated the health and working conditions of mill workers in 
Dundee; here are some extracts from his report submitted to Parliament:

James Hume (12) – lost his arm the previous year.  

Ann Millar (15) – hand totally disabled after accident with machinery.  

John Dale (13) – right arm muscle torn at the Anchor Mill by wheels of spinning frame at 
6 in the morning.

Joan Murtree (16) – pale, thin. For 2 years has suffered pain in the knees and ankles. Large spots on her legs as if from 
bruising, but she has received none.  

Thomas Murtree (15) – wretched-looking, tumour full of pus above right clavicle and a tumour on right leg. Likely to die.  

Hugh Cook (10), David Yule (13), Robert Malcolm (10), Jane Lappen (11) – all have one arm amputated.  

William Brown (19) – lost his arm in the carding machine 9 years ago. 

Alexander Jolly (31) – forehalf of left foot gone.  

Jane Petrie (42) – four fingers of her right hand were lost by unfenced machinery at Gray’s.  

Mill Anne Ward (25) – threw up a cupful of dark blood mixed with thick spittle this afternoon.
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Accidents at Verdant Works

26th March 1852 

‘Fatal Accident: On Tuesday afternoon a girl, employed in Verdant Mill, got entangled about a carding machine and sustained 
such injuries before she could be released as to occasion instantaneous death’.  

4th March 1853 

‘Accidental Death: We regret to record the death of James Clark, a worker at Verdant Mill, which took place on Wednesday 
evening in consequence of an accident which happened to him while attending his employment on the previous day. It 
appears he was caught by a belt of the machinery which carried him rapidly to the roof of the building where he was three 
times revolved round one of the shafts before he could be extricated. He was conveyed to the Infirmary as soon as possible, 
but the poor fellow was so much bruised that death was the result’. 



THE UN 
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THE UN SUSTAINABLE DEVELOPMENT GOALS
What are the Sustainable Development Goals (SDGs)? 

Also known as ‘The Global Goals’, there are 17 SDGs that the UN hopes will be achieved by 2030. Ranging from Climate Action and Gender 
Equality, to Life On Land and Reduced Inequalities, each Goal is broken down into a number of specific targets. For example, Goal 4.7 
relates to global citizenship education and education for sustainable development. Each also has a set of corresponding indicators to help 
track the progress that countries are or aren’t making.

Following on from the Millennium Development Goals (MDGs), they differ in a number of ways; perhaps most importantly in that they are 
universal and intended to apply to every country. There were 8 MDGs and they were aimed at addressing issues such as poverty and gender 
inequality in so-called ‘developing’ countries. The SDGs acknowledge that these and many other issues are concerns for all citizens and all 
countries and thus require a collective response, connecting our local efforts in a global cause. 

You can explore them in more detail on the UN’s SDG website here and you’ll find extra links in our resources section.

https://www.un.org/millenniumgoals/
https://sdgs.un.org/
https://sdgs.un.org/goals/goal4
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Why are the SDGs useful to educators? 

One of the great strengths that comes from the SDGs being universal, is that they offer an opportunity to engage with local issues, either as an 
activity in itself or as a starting point for looking outwards. As educators this can be particularly helpful and bring relevance to what pupils are 
learning, helping them to develop empathy with others both in their communities and around the world.   

Scottish Government support for the SDGs means that in turn, MSPs, local authorities, local councillors, schools, institutions and 
organisations can all benefit from engaging with them.  

Are they perfect? 

The SDGs have been criticised for not being ambitious enough, for being too complicated, for being contradictory when it comes to notions of 
economic growth and for not addressing some of the root causes of poverty and inequality. Whilst we encourage educators to make good use 
of them in their teaching, we by no means shy away from acknowledging and unpacking these criticisms. One of the key aspects of Global 
Citizenship Education is to help learners develop critical thinking skills - and this is as important when using the SDGs as any other area of our 
practice.  

It may not be an appropriate or relevant task for all levels/approaches to engage in critiques of the Goals. Nevertheless, as educators 
encouraging learners to develop, amongst other things, the 4 Capacities outlined in Scotland’s Curriculum for Excellence, it is obviously 
important to acknowledge their imperfections and to welcome and explore any criticisms or uncertainty young people may have about them. 

https://education.gov.scot/education-scotland/scottish-education-system/policy-for-scottish-education/policy-drivers/cfe-building-from-the-statement-appendix-incl-btc1-5/what-is-curriculum-for-excellence/
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WATCH: The video above introduces you to the 17 Sustainable Development Goals

https://vimeo.com/138852758
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SCOTLAND, EDUCATION & THE SDGs

The Goals were 
influential in the 
development of 

Scotland’s 
National 

Performance 
Framework

The Goals align to and connect incredibly well with  
the aims of Learning For Sustainability

The Goals compliment and connect with so many aspects of 
the work educators are already doing in Scotland



CLASSROOM 
ACTIVITIES
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CLASSROOM ACTIVITIES

In this section, you’ll find 40 Classroom Activities covering a range of different topics/issues and subjects/areas too. Each activity details what 
you need, what to do, how long it will take, the subject area, what SDGs it’s connected too and what curriculum outcomes you’ll meet. 

Although they are broken into subject areas, each activity is designed to be easily adaptable - not only across various subjects, but to different 
contexts too. Activity 38, Making It Local, gives an example of how you might do this. 

On the next page you’ll find an example activity with each element highlighted. Then, the main Activity Index, followed by a table that shows 
you which activities are connected to which SDG. This may be useful if you’re already looking at specific Goals, or if you want to cover new 
ones and need suggestions of how you might do this. 

At the back of the pack, you’ll find the Appendices to accompany the activities. External links are in blue, links to pages within this document 
are in orange. 

We hope you and your learners are able to make great use of what follows - we’d love to hear your feedback and suggestions. Visit the One 
World Centre website to get in touch.

http://www.oneworldcentre.org.uk
http://www.oneworldcentre.org.uk
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ACTIVITIES EXPLAINED
Activity number and title How long you need

Subject/area

Curriculum 
links

Learning  
Outcomes

What you 
need

The nuts 
and bolts!

Taking it 
further

Assessing 
the work

What SDGs is it connected to?
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Activity Index
1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20

21 

22 

23 

24 

25 

26 

27 

28 

29 

30 

31 

32 

33 

34 

35 

36 

37 

38 

39 

40

Compare & Contrast Homes 

Overcrowding in Victorian Britain 

Interactive Map 

Immigration Roleplay 

Immigration to Dundee 

Compare Maps 

Paper Ripping Mills 

Job Interview 

Jute Barons 

A Recipe For Disaster 

Men and Women’s Employment 

‘A Day In the Life Of…’ 

Accidents in the Mill 

Incident in the Mill 

Industry Employment 

Life at Sea 

Jute Bag Activity 

News Reporter 

Jute Recycling Graphs 

Tracing Map and Flag

Graph Work 

Trade Posters 

Employing in the Jute Mills 

Going to School 

Henna Tattoo 

Email Companies 

Chembakolli Village 

Paisley Pattern 

Needs and Wants 

Clothes Labels 

Stitching Footballs 

Exploitation of Workers 

Convention on the Rights of the Child 

Rights of the Child Drama 

Comparing Lives 

World Income 

Block Printing (2 pages) 

Making It Local 

Fashion Figures 

Assessment

Subject/area key:

Social Studies (SS)

Numeracy (N)

Literacy (L)

Health & Wellbeing (HW)

Drama (D)

Art & Design (AD)

Technologies (T)

Assessment (A)
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Mapping the Activities to the SDGs

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40

• • • • • • • • • • • • • • • • •
• • • • • • •

• • • • • • • • • • • • • •
• • • • • • • • • • • •
• • • • • • • •

• • • • • •
• •
• • • • • • • • • • • • • • • • • • • •
• • • • • • • • • • • • • •

• • • • • • • • • • • • • • • • • •
• • • • • • • • • • •
• • • • • • • • • • • • • • • • • • • • • • •

• • •
• • •
• • • • • •

• • • • • • • • • • • • •
• •

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40

SDGs

1: No Poverty

2: Zero Hunger

3: Good HWB

4: Quality Education

5: Gender Equality

6: Clean Water & Sanitation

7: Affordable & Clean Energy

8: Decent Work & Economic 
Growth

9: Industry, Innovation & 
Infrastructure

10: Reduced Inequalities

11: Sustainable Cities & 
Communities

12: Responsible Consumption 
& Production

13: Climate Action

14: Life Below Water

15: Life On Land

16: Peace, Justice & Strong 
Institutions

17: Partnerships for the Goals

Subject/area key: Social Studies (SS)

Numeracy (N)

Literacy (L)

Health & Wellbeing (HW)

Drama (D)

Art & Design (AD)

Technologies (T)

Assessment (A)

SS D SS D D SS AD D D D D L D L D D AD D N SS N SS D L AD T SS AD HW SS HW D SS D AD SS N A(Colour-free key)
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1: Compare & Contrast Homes
Social Studies - People, Past Events and Societies

Learning Outcome: 

• To compare and contrast present rooms in the home with 
those of Victorian Britain.

Curriculum for Excellence Links: 

I can compare and contrast a society in the past with my own 
and contribute to a discussion of the similarities and differences.  
SOC 2-04a.

What you need: 

• Pictures of Victorian homes. 
• Pictures of present day homes.

Extension: 

Compare and contrast the differences between the rich and poor 
in Victorian society. 

Assessment: 

Contribution and interest in discussion. 
General observation.

What to do: 

• Prior to starting this activity ask the children to bring in pictures of their homes both outside and in, if possible. 
• Explain to the children that they are going to look at pictures of their homes and look at the things which we all have in our homes, 

i.e. settees, cookers, bathrooms, etc. 
• Look at pictures of Victorian houses both inside and out. Look at the list that was made in the previous step and try to find these 

things in the Victorian photos. 
• Compare these with each other and note the differences. 
• Also discuss the similarities, if any, that can be found.

30 
MINS
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2: Overcrowding in Victorian Britain
Expressive Arts - Drama

Learning Outcome: 

• To explore the effects of overcrowding in Victorian Britain.

Curriculum for Excellence Links: 

Inspired by a range of stimuli, I can express and communicate my 
ideas, thoughts and feelings through drama.  
EXA 2-13a.

What you need: 

• Stimulus sentences (below) to hand out to each pair/group.

Extension: 

Write/improvise a conversation between a child from Victorian and present-
day Britain. What would they talk about? What would they have in 
common? What would be the differences?

Assessment: 

Frozen pictures depicting the stimulus sentences.

What to do: 

• Whole class discussion on why homes were located close to factories during the Victorian times. Why was there no running water or 
toilet? Discuss other aspects of living conditions for example the presence of rubbish, rats and other vermin and the diseases related 
to these. Also the heavy black smoke that came from the factories.  

• In pairs the children should come up with 3 adjectives that describe living conditions in Victorian Britain.  
• Do any of those words still describe today’s living conditions for some people? 
• Pupils devise and present a series of frozen pictures, using the following stimulus sentences:  

• “All I can hear is the noise of the factory.”  
• “20 of us share the one toilet. It is cold and dirty.”  
• “Everywhere I look, I see rats and rubbish.”  
• “Little Jimmy is not well. We don’t know what is wrong with him.” 

• Pupils can then present their pictures to the rest of the class.

1 
HOUR
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3: Interactive Map
Social Studies - People, Past Events and Societies

Learning Outcome: 

• To understand that Dundee has grown over the years and 
this is due in part to people moving to Dundee for work.

Curriculum for Excellence Links: 

I can compare and contrast a society in the past with my own 
and contribute to a discussion of the similarities and differences.  
SOC 2-04a.

What you need: 

• Map of Dundee displayed on whiteboard 
• Up to date map of Dundee.

Extension: 

Ask children to find out what the 3 J’s of Dundee are and why 
they are important.

Assessment: 

Contribution and interest in discussion. 
General observation.

What to do: 

• Introduce the children to the topic by stating the basic outcomes and giving them an overview of what they will be learning about. Discussion 
with regards to what the children know. Links to the Victorian topic of Primary 6. 

• Show children the map of Dundee and tell the children that this is a map from 1851. Ask the children to show where their school area is. 
(Some children will not be able to find it as quite a few areas were not developed at this time.)  

• Show the children the up-to-date map of Dundee, discuss the similarities and differences. 
• Discuss with the children that people came to Dundee to work and that was why Dundee expanded. Ask the children where they think 

people went to work, follow with short discussion on the jute industry. 
• Explain that we are going to be finding out about where jute comes from, what it is used for and how it is manufactured (working conditions).

30 
MINS
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4: Immigration Roleplay
Expressive Arts - Drama

Learning Outcome: 

• Understanding life as an immigrant.

Curriculum for Excellence Links: 

I can create, adapt and sustain different roles, experimenting with 
movement, expression and voice. 
EXA 2-12a.

Extension: 

Write a diary entry, explaining how an immigrant might feel after the 
1st and 2nd role play exercises. 
Create a soundscape that replaces the dialogue from the scene, to 
show the changing mood.

Assessment: 

Performance of group improvisation. 
Contribution to planning and discussion, observed by teacher.

What to do: 

• Whole class discussion explaining what “immigrant” means, past and present immigrants to Dundee, and reasons why people 
chose/choose to leave their home country. 

• Whole class role play: 
• Pupils walk around the space, imagining they know nobody. Everyone freezes. The teacher selects 4-5 pupils who have to 

obtain a piece of information from someone (i.e. the time, where the train station is). All other pupils must pretend not to 
understand them, and dismiss them rudely. 

• Repeat the above exercise, except the class must respond politely, trying to help, and using gestures to communicate. 
• Discuss how the “immigrants” felt after the 1st attempt? And the second? Do you think either way fairly represents how immigrants 

are treated? 
• Groups then devise and present a short scene that shows an immigrant family, setting up home in Scotland. They have 2 sets of 

neighbours - the Smiths, who are kind and welcoming and the Clarks, who are dismissive and unfriendly. 
• Presentation of scenes - discuss whether pupils see Scotland/Dundee as a Smith or Clark.

1 
HOUR
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5: Immigration to Dundee
Expressive Arts - Drama

Learning Outcome: 

• To be able to compare immigration in Dundee in the 19th and 21st 
centuries.

Curriculum for Excellence Links: 

Inspired by a range of stimuli, I can express and communicate my ideas, 
thoughts and feelings through drama.  
EXA 2-13a.

What you need: 

• Internet access.

Extension: 

Each pupil writes a diary entry, based on an imaginary day where they had 
to move to a strange, new place (links to discussion point 1). 
Re-set your scene in 21st Century Dundee, changing the nationality of the 
immigrant family. Note similarities/differences (follows on from discussion 
point 2).

Assessment: 

Presentation of scenes. 
Contribution to discussion. 
Peer and self-assessment during feedback.

What to do: 

• Prior to activity it is suggested that the children carry out an ICT task. Pupils should be given a certain time frame to research the Potato Famine. 
• Whole class discussion on why they think the Irish came to Dundee. What do they think they found strange/different about the Jute Mill life? 
• Pupils devise a scene, which shows an Irish family deciding they will move to Dundee, as a result of the potato famine. Success criteria are: 

• Have the Parents explain to the children why the situation in their country means they have to move. 
• Have the children give THREE reasons why they are worried about moving to Dundee. 
• Have one character give ONE good thing about moving to Dundee. 

• Presentation of scenes, followed by feedback. 
• Plenary session. Discuss with the children: 

• Today, lots of people still emigrate to Dundee from other countries-why do you think this is? What makes people happy/sad to be leaving their 
home? What problems/wishes would they have? 

• The Irish had to move due to the Potato Famine. Had the Irish been treated well/ helped by the Government? Can you see a link between how 
the Irish had been mistreated and how some Immigrants today have been treated?

1 
HOUR
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6: Compare Maps
Social Studies - People, Past Events and Societies

Learning Outcome: 

• To find out where the mills were situated in Dundee and 
what is there now.

Curriculum for Excellence Links: 

I can compare and contrast a society in the past with my own 
and contribute to a discussion of the similarities and differences.  
SOC 2-04a.

What you need: 

• Map of old Dundee showing mills in 1912. 
• Mills in Dundee map. 
• Up to date map of Dundee.

Extension: 

If possible, children should visit places where mills were located 
and look at the architecture and positions. 

Assessment: 

Children’s record of similarities and differences. 
Children’s discussions. 
Observation.

What to do: 

• Recap with children that Dundee is famous for its jute industry and that there were many mills present in Dundee. 
• Show the children a map showing old Dundee and all the mills then show the children the up-to-date map, ask the children to 

compare the maps. 
• The children can record their answers in a table with two headings – things that are the same, things that are different. 
• The children should then look at the specific places where the mills were and try to find what is there now. Again they should record 

this in a table format. 
• These activities can be completed as an individual, pair or group.

40 
MINS
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7: Paper Ripping Mills
Expressive Arts - Art and Design

Learning Outcome: 

• To create a silhouette of the Dundee skyline showing the mill 
buildings.

Curriculum for Excellence Links: 

I have the opportunity to choose and explore an extended range 
of media and technologies to create images and objects, 
comparing and combining them for specific tasks. 
EXA 2-02a.

What you need: 

• Different coloured paper (black, brown, fawn - dull colours). 
• Glue.

Extension: 

Ask pupils to repeat the activity but for present-day Dundee, 
thinking about the different shapes and structures - why are hey 
different? What purpose do they serve? What are the major 
differences in the architecture and skyline?

Assessment: 

Finished art work displayed on wall. 
Observation.

What to do: 

• Show children pictures of mill buildings in Dundee on the interactive whiteboard. 
• Explain to the children that during the Victorian period Dundee city centre was full of mills and they dominated the skyline. Explain 

that we are going to create a Dundee skyline showing these mills. 
• Using a sheet of A4 paper as a background, the children then rip pieces of paper to create the shapes of the buildings to show the 

skyline. They should pay particular attention to varying the height of the buildings. 
• Keep the pictures of the mills on the interactive whiteboard.

1 
HOUR
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8: Job Interview
Expressive Arts - Drama

Learning Outcome: 

• To be able to understand the skills needed to work in a jute 
mill.

Curriculum for Excellence Links: 

I can respond to the experience of drama by discussing my 
thoughts and feelings. I can give and accept constructive 
comment on my own and others’ work.  
EXA 2-15a.

What you need: 

• Interview questions. 
• Paper and pencils.

Extension: 

Turn the tables and get the employers to apply for their jobs - 
what would the workers value as good qualities in an employer? 
What rights should the employers uphold? What should the 
employers do for their employees and why?

Assessment: 

Sustaining role throughout the interview. 
Peer assessment comments.

What to do: 

• Whole class discuss what skills/talents they think you would need to work in a Dundee Jute mill to operate the machinery and cope 
with the conditions. What kind of people would struggle with work like this? Why? 

• Class and teacher decide on 3 questions that will be asked at a Jute Mill job interview to determine who gets the job. 
• Groups rehearse their mock interview scene, taking turns to be both the employer asking the questions, and the employee 

answering them. 
• Presentation of scenes. 
• Peer feedback – To whom would you give the job? Why?

1 
HOUR
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9: Jute Barons
Expressive Arts - Drama

Learning Outcome: 

• To explain the role of Jute Barons in the Dundee Jute 
Industry.

Curriculum for Excellence Links: 

I can create, adapt and sustain different roles, experimenting with 
movement, expression and voice. 
EXA 2-12a.

What you need: 

Information sheet on the Jute Barons with additional questions.

Extension: 

Pupils complete an acrostic poem using “Jute Mill” as the title, 
which explains Mill Life.  
Discuss and devise an alternative scene, this time for a jute mill 
opening up in India. What skills are still needed/which are new? 
Discuss the difficulties Dundee folk may have had working in a 
new country.

Assessment: 

Sustaining role throughout.

What to do: 

• Whole class discussion on lifestyle, job description and status of a Jute Baron. 
• Teacher role-plays the Jute Baron, who is visiting a Dundee jute mill.  
• Pupils role-play the workers and respond in role appropriately.

1 
HOUR
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10: A Recipe for Disaster
Expressive Arts - Drama

Learning Outcome: 

• To understand how mill workers were mistreated.

Curriculum for Excellence Links: 

Inspired by a range of stimuli, I can express and communicate my ideas, 
thoughts and feelings through drama. 
EXA 2-13a.

What you need: 

• Recipe sheets (blank). 
• Recipe for Disaster sheet.

Extension: 

Pupils devise and then write a recipe for success, showing how the poor working 
conditions could be improved.  
Pupils role play a town meeting, where they confront the teacher in role as the 
local Jute Baron.  
Pupils create posters highlighting the link between working conditions then and 
now. 

Assessment: 

Teacher observation of mime skills. 
Completed recipe sheet. 
Presented improvisation.

What to do: 

• Teacher reads out the following: “Take one greedy Jute Baron, add in a pinch of underpaid workers and beat in some 14 hour working days. Add 4 children killed in 
accidents and 5 fingers lost last week, and cook until the noise is so loud you can’t hear. Add in 5 ounces of dust, 1 break a day and old machinery. Serve up as a 
Dundee Jute mill.” 

• Discuss with the class why they think this is ‘a recipe for disaster’. Why did people put up with such awful conditions? Did they have a choice? 
• Groups have 15 minutes to write their own recipe for disaster, based on what they know about Dundee Jute Mills. The recipes are then shared with the rest of the 

class. 
• Line by line, each group turns their recipe into a short mime, with one pupil acting as a narrator, or each pupil taking turns to say one line. Encourage pupils to 

freeze after each line, holding their mime for a few seconds to allow the audience to try and guess what is happening. 
• Whole class discussion - Can you think of anywhere else in the world where people are forced to work in such conditions? Why do you think such problems are still 

happening today?

1 
HOUR

• Information sheet on the Jute Barons with additional questions.
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11: Men and Women’s Employment
Expressive Arts - Drama

Learning Outcome: 

• To be able to understand the jobs men and women did in 
19th Century Dundee.

Curriculum for Excellence Links: 

I can respond to the experience of drama by discussing my 
thoughts and feelings. I can give and accept constructive 
comment on my own and others’ work. 
EXA 2-15a.

What you need: 

• Role cards. 
• Job application forms.

Extension: 

Pupils complete job application forms for a jute mill job. 
Using the forms from the literacy task, pupils improvise a job interview 
scene, with the teacher-in-role as one of the interviewers. A tally can be 
kept to record the male/female ratio that end up with jobs. 

Assessment: 

Presentation of drama scenes. 
Peer assessment. 
Contribution to discussion.

What to do: 

• Discuss with the children what jobs they associate with mums/women. In the 19th Century, why did the men stay at home and look 
after the children? 

• Teacher reads out role cards, detailing three jobs women did in the jute factories, and why men stayed at home. 
• Pupils all have 30 seconds to make a frozen picture of a mum, working in the jute mill. Exercise is repeated to show the jobs men did 

in the house. 
• Mixed gender groups create a frozen picture, depicting the two above roles. Each pupil then decides on a thought tap, that reveals 

how their character REALLY feels about their work situation.  
• Feedback follows presentation of work.

1 
HOUR
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12: ‘A Day In The Life Of…’
Literacy

Learning Outcome: 

• To write a short story about ‘A Day in the Life of a Mill worker’.

Curriculum for Excellence Links: 

By considering the type of text I am creating, I can select ideas and relevant 
information, organise these in an appropriate way for my purpose and use 
suitable vocabulary for my audience. 
LIT 2-26a.

What you need: 

• Teachers’ TV on interactive whiteboard. 
• Paper and pencils. 
• Recount of life in a mill document.

Extension: 

Pupils could type up their work and create a picture to go along with 
their writing.

Assessment: 

Completed planning sheet. 
Attention to detail watching the programme and including this in their 
stories.

What to do: 

• The children should be shown a video which highlights some of the working conditions of the mills. Teachers’ TV has some good examples of 
short films to show on the interactive whiteboard.  

• Explain to the children that they are going to imagine they are one of the characters in the film. The teacher could either highlight which 
character they should be or they could choose for themselves. In some ways this could be more interesting as some pupils may choose to be 
the ‘boss’. 

• Have a discussion with the children about what they think it would be like to work in the mills. Talking points should include safety issues, 
noise, friendships, relationship between workers and management. 

• Give each child a copy of the planning sheet. 
• At this point the teacher could either lead the children through their planning sheet or allow them to work on their own or with a partner.

2 x 1 
HOUR

• Newspaper template. 
• The Cotton Town story. 
• Planning sheet.

http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/D%20to%20D%20planning%20sheet%2012%20and%2014.pdf
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/The-Cotton-Town.pdf
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/D%20to%20D%20planning%20sheet%2012%20and%2014.pdf
https://www.youtube.com/playlist?list=PLdeekopL3Rex1e9Rsod2InjNCKgQWGMp1
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13: Accidents in the Mill
Expressive Arts - Drama

Learning Outcome: 

• To express ideas through drama about an accident in the 
jute mill.

Curriculum for Excellence Links: 

Inspired by a range of stimuli, I can express and communicate my 
ideas, thoughts and feelings through drama. 
EXA 2-13a.

Extension: 

Pupils devise a follow up scene, where the injured worker 
discovers he/she is not entitled to sick pay. Discuss the family and 
financial implications. 
Each pupil writes an eyewitness account of the accident, with a 
focus on adjective and use of onomatopoeia.

Assessment: 

Teacher observation of group devising and contribution to 
discussion. 
Presented improvisation and frozen pictures.

What to do: 

• Start with a discussion. Ask the children what types of accidents happened in a jute mill and why did these happen? Did sick pay or 
insurance exist back then? What impact would such an accident have on a family? 

• Give each group a stimulus title, “The Day IT happened.” What is the “it?” Why does the title not give away what happened? Does 
the title make you want to find out more? Groups discuss the above for 5 minutes and then share their ideas with the class. 

• Based on the title and the discussion, each group creates two frozen pictures. The first shows an ordinary morning in a jute mill 
(mood of workers, jobs they are doing), the second shows the moment the accident happened (reactions, people trying to help). 

• After the pictures are shown to the class and discussed, each group devises a link scene, which shows the run up to, and cause of, 
the accident. This should then be presented to the class, alongside the frozen pictures. 

• Discuss with the children why they think workers subjected themselves to such conditions. Have factory conditions improved? What 
steps have been/could be taken to make places like this safer?

1 
HOUR
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14: Incident in the Mills
Literacy

Learning Outcome: 

• To write a newspaper report about an incident in the mill.

Curriculum for Excellence Links: 

I can select ideas and relevant information, organise these in an appropriate way for my 
purpose and use suitable vocabulary for my audience. 
LIT 2-06a.


I can convey information, describe events, explain processes or combine ideas in 
different ways. 
LIT 2-28a.

What you need: 

• Film about Jute Mills on interactive whiteboard. 
• Paper and pencils. 
• Planning sheet.

Extension: 
Pupils could type up their work and create a picture to go alongside 
their writing. 
Ask pupils to look at the different ways that tabloids, broadsheets, 
websites and social media report a story. How do they use language 
differently? Get pupils to write headlines and/or stories for each.

Assessment: 

Finished piece. 
Attention to detail watching the programme and including this in their 
stories. 
Including detail from their research.

What to do: 

• The children should be shown a video which highlights some of the working conditions of the mills. 
• Children could then research on the internet for some accidents that happened in the mills. If this is not an option a good story extract to read to the 

children can be found in the resource section. 
• Pupils should then be shown some examples of newspaper stories and lead a discussion about the type of writing involved. 
• Pupils are then going to choose an incident to report on. They should then complete the planning sheet and newspaper template.

1-2 
HOURS

• Newspaper articles (choose a selection) 
• Newspaper template. 
• The Cotton Town story.

http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/The-Cotton-Town.pdf
https://www.youtube.com/watch?v=1fDOwAApAEQ
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/D%20to%20D%20planning%20sheet%2012%20and%2014.pdf
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15: Industry Employment
Expressive Arts - Drama

Learning Outcome: 

• To express ideas through drama about an accident in the 
jute mill.

Curriculum for Excellence Links: 

I can create, adapt and sustain different roles, experimenting with 
movement, expression and voice. 
EXA 2-12a.

Extension: 

Devise a presentation that solves the problem as to who looked 
after the children, now that there were jobs for men and women in 
Dundee.

Assessment: 

Teacher observation of movement and mime skills. 
Contribution to plenary discussion. 

What to do: 

• Prior to the lesson use the internet to find out why Dundee was nicknamed “she town” during the Industrial Revolution - women 
worked in Jute mills, men looked after children. 

• Whole class discussion - Once the ship building industry took off, what jobs do you think it brought to Dundee? What jobs did it 
bring to India? How do you think family relationships changed? 

• Groups devise a before and after scene, showing what life was like whilst the Dad was unemployed, and after the ship building gave 
him a job. Groups should be told not to directly name the location of their story, but to give subtle clues through the dialogue. 

• Presentation of scenes. 
• Discuss with the class how they were able to guess the location of the story. Could any of the groups’ presentations be set in either 

country? 
• Groups create a tableau to link their two scenes, where each character does a short monologue, explaining how they feel about the 

job situation within the family. 
• Discuss with the class what causes families similar problems today? What help is available to UK families to solve these problems? 

Does this help exist in countries outside of the UK? Why/why not?

90 
MINS
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16: Life at Sea
Expressive Arts - Drama

Learning Outcome: 

• To understand how sailors live their lives at sea.

Curriculum for Excellence Links: 

I have created and presented scripted or improvised drama, 
beginning to take account of audience and atmosphere. 
EXA 2-14a.

Extension: 

Work out how long it would have taken in the 18th Century to sail 
from Dundee to India. 
Hot seat the sailors, finding out how they feel on each day.

Assessment: 

Teacher observation of movement and mime skills. 
Contribution to plenary discussion. 

What to do: 

• Whole class discuss how would food be provided on a ship? What would the accommodation be like? How was jute loaded onto 
the ship? 

• Pupils role-play sailors on their maiden voyage to India. They have never been on a ship, or out of Dundee before, and are unaware 
of just how tough life at sea can be. The teacher calls out the following events and the pupils must mime a suitable response: 
• Day 1 - load the jute, wave goodbye, soup for dinner, feeling excited. 
• Day 3 - cramped cabins, soup for dinner... again, sailing through a storm, feeling tired. 
• Day 6 - cramped cabin, sailor feeling ill, soup for dinner... again, another rough night at sea, feeling ill. 
• Day 10 - feeling tired, another sailor ill, less soup for dinner, another storm, feeling worried. 
• Day 14 - more folk ill, running out of food, lying awake, feeling scared. 

• Once rehearsed, the role-play can either be filmed or broken down into frozen pictures, which are photographed. 
• Whole class discussion - think about day 14. Are there still people in the world who live like that every day? What could we do to 

change things?

1 
HOUR
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17: Jute Bag Activity
Expressive Arts - Art and Design

Learning Outcome: 

• To understand the weaving process. 
• To create their own ‘jute’ bag with company stamp.

Curriculum for Excellence Links: 

I have the opportunity to choose and explore an extended range 
of media and technologies to create images and objects, 
comparing and combining them for specific tasks. 
EXA 2-02a.

What you need: 

• Strips of coloured paper. 
• Glue. 
• Felt pens. 
• Paper weaving resource sheet.

Extension: 

For the company logo, pupils could use a potato cut in half to 
carve their logo into, then use paint to print onto the bags.

Assessment: 

Finished jute bags. 
Discussions and contribution. 
Observations.

What to do: 

• Show pupils examples of jute bags; these could be pictures from the internet displayed on the interactive whiteboard or real life 
examples. 

• Discuss how jute is woven and how it is strong and durable. 
• Use the above paper weaving sheet for the step-by-step process. 
• The children should then design their own ‘company logo’ which should go on the bag at the bottom corner. This should be 

individual to each child. 
• Discuss with the children what jute could be used for, past and present. Ask the children where they can find jute products.

90 
MINS
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18: News Reporter
Expressive Arts - Drama

Learning Outcome: 

• To devise a news report about Jute bags.

Curriculum for Excellence Links: 

I can create, adapt and sustain different roles, experimenting with movement, 
expression and voice. 
EXA 2-12a.

Extension: 

Consider how the jute mill workers’ lives would change if the UK imported more bags. 
Devise a before and after scene to show this. 
Pupils could develop their improvisation into a script to perform at assembly.

Assessment: 

Contribution to discussion and devising, observed by teacher. 
Performance of improvisation. 
Contribution to peer feedback.

What to do: 

• Walk and talk headings: 
- What are the benefits of a jute shopping bag?	 	 	 	 - What are the cons of a jute shopping bag? 
- How do jute bags being sold in the UK help workers in India?	 - How much would you be willing to pay for a plastic carrier bag, if a shop started charging? 

• Pupils complete the walk and talk activity and then come together to discuss the answers given. 
• Whole class discuss the success criteria for a news report - reporter in studio introduces news story, reporter on scene introduces guests, everyone is heard and 

listened to, facts given over personal opinion, and everyone faces the camera/reporter. 
• Divide the class into small groups, and allocate the roles of the reporter on scene, reporter in studio, owner of a jute factory in India and the boss of a major 

supermarket.  
• Pupils devise and present a news report, showing a jute boss keen to import his/her jute bags to the UK supermarket, and the boss explaining why he/she would 

prefer to use plastic bags. 
• Performance of improvisations. 
• Peer feedback - Who was a convincing character? Why? Who put their argument across best?

1 
HOUR

What you need: 

• Prop microphone. 
• Chairs/table. 
• Walk and talk sheets.
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19: Jute Recycling Graphs
Numeracy

Learning Outcome: 

• To investigate how jute can aid recycling.

Curriculum for Excellence Links: 

I can display data in a clear way, using suitable scale, by choosing 
appropriately from an extended range of tables, charts, diagrams 
and graphs and making effective use of technology. 
MTH 2-21a.

What you need: 

• Pencils and paper. 
• Grid paper/plain paper.

Extension: 

Create a poster that promotes the use of the jute bags for 
shopping. 
Write a letter to your local supermarket, sharing your findings.

Assessment: 

Completed graph and pie charts. 
Contribution to discussion.

What to do: 

• For homework prior to lesson ask pupils to count the number of bags they use in total at the next family supermarket shop. 
• Whole class discuss what they do with these bags after the shopping trip. How many recycle the bags? Who bins the plastic bags? 
• Using the internet find out the cost of a jute shopping bag. 
• Using this information carry out the following group maths activities: 

• Create a graph; showing the percentage of pupils who use 0-5, 5-10, 10-15 and 20 plus plastic bags in a shopping trip. 
• Create a pie chart, showing the percentage that recycle, re-use or throw out these bags. 
• Work out how much a family would save in a year if they bought 10 jute bags to carry shopping, instead of spending 5p on 

each bag per shopping trip.

1 
HOUR
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20: Tracing Map and Flag
Social Studies - People, Place and Environment

Learning Outcome: 

• To find out where India and Bangladesh are situated on a 
world map. 

• Draw/trace a map of India and Bangladesh and find out 
what their flag looks like.

Curriculum for Excellence Links: 

To extend my mental map and sense of place, I can interpret 
information from different types of maps and am beginning to 
locate key features within Scotland, UK, Europe or the wider 
world. 
SOC 2-14a.

What you need: 

• Atlases. 
• Tracing paper. 
• Plain A4 paper, pens and pencils.

Extension: 

Pupils could use the atlas or the internet to find out more 
information about the climate of India and Bangladesh. 

Assessment: 

Pupils’ use of the atlas. 
Tracing of the maps. 
Drawing the flags.

What to do: 

• Present each pupil with a world atlas and ask them to use the index to find out where India and Bangladesh are. 
• Discuss where India and Bangladesh are situated in the world and focus in on the landscape of the land. 
• Look further at the atlas and ask the children what other information they can find out from the map – e.g. name of mountain ranges, 

capital city, etc. 
• Ask the children to trace the map of India and Bangladesh and then draw the flag of India or Bangladesh inside the outline. 
• This produces an attractive front cover for an assessment booklet for the children.

90 
MINS
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21: Graph Work
Numeracy

Learning Outcome: 

• Draw bar graphs to compare population of cities in Scotland 
and India. 

• Draw bar graphs to compare the weather of Scotland to 
India.

Curriculum for Excellence Links: 

I can display data in a clear way, using suitable scale, by choosing 
appropriately from an extended range of tables, charts, diagrams 
and graphs and making effective use of technology. 
MTH 2-21a.

What you need: 

• Population statistics resource sheet. 
• Weather statistics resource sheet. 
• Graph paper. 
• Pens/pencils.

Extension: 

Pupils could search for different cities and/or countries to 
compare.

Assessment: 

Drawing of bar graphs. 
Observation.

What to do: 

• Give the population statistic resource sheet to each child.  
• Discuss with the children what should be used for both axes and what the intervals should be, if needed draw on board to aid 

children. 
• Allow the children to draw bar graphs to compare the populations of different cities. 
• The children should then report on their findings about the population in India. 
• This could be done as one lesson. 
• Repeat this process for weather resource sheet. 

2 x 1 
HOURS
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22: Trade Posters
Social Studies - People, Place and Environment

Learning Outcome: 

• To find out what products are traded between our country 
and India.

Curriculum for Excellence Links: 

By comparing the lifestyle and culture of citizens in another 
country with those of Scotland, I can discuss the similarities and 
differences.  
SOC 2-19a.

What you need: 

• Blank world map. 
• Trade Links diagram. 
• Paper & pencils. 
• Computer with internet access.

Extension: 

Pupils could present their posters to the class. 
Use the Trade Links diagram to consider how trade has shaped 
countries today - consider language, culture, music etc.

Assessment: 

Computer research. 
Trade posters.

What to do: 

• This activity is designed for children to find out about trade between Britain and India. 
• Discuss what is meant by import and export. 
• Ask the children if they know of any product that is exported or imported from India. If they are unsure remind them of jute. 
• In pairs or small groups the children should be given opportunity to access a computer and research what things are traded between 

our country and India. They should use their blank world map to write down the items and draw arrows to show whether it is an 
export or import. 

• Once the children have been given a suitable amount of time to research they should then use this information to create a ‘trade 
poster’, this could be done in any way they wish. 

2 
HOURS
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23: Employing in the Jute Mills
Expressive Arts - Drama

Learning Outcome: 

• To develop knowledge of benefits of working together with other 
communities.

Curriculum for Excellence Links: 

I can respond to the experience of drama by discussing my thoughts and 
feelings. I can give and accept constructive comment on my own and others’ 
work. 
EXA 2-15a.

Extension: 

Introduce a scenario where someone does not work as part of a team - how do 
you solve that problem? 
Pupils could write a letter home, explaining what they have learned about an 
aspect of India, based on web research.

Assessment: 

Teacher observation of role play and improvisation skills. 
Contribution and co-operation with other pupils. 
Presented improvisation.

What to do: 

• Ask pupils to work in pairs and discuss what the word emigrate means? To where would you emigrate? What difficulties might you face? What would 
you miss? 

• The class is divided into two groups: Dundee jute workers and Indian jute workers. The Dundee jute workers are given instructions on how to soak jute, 
the Indian jute workers are not. The teacher reads out a job description sheet, which announces he/she has x amount of jobs at her new Indian Jute 
Mill, (match the number of jobs to number of pupils) BUT will employ either everybody in the room...or nobody. 

• Teacher explains everyone has 5 minutes to learn how to soak jute – this will involve sharing and demonstrating, as the Dundee workers will have to 
model and explain this to the other workers. 

• After 5 minutes, each group is stopped and asked to model the jute soaking process. If each group has co-operated, this should look like a seamless 
operation. 

• Whole class discussion on which group succeeded the best? Why? Now that everyone has a job in the Indian Jute Mill, how may the Indian workers 
repay the favour? What other things could the two cultures teach each other? 

• Groups devise a scene, set a few weeks later, that demonstrates what the two communities have achieved by working together and sharing cultures.

1 
HOUR

What you need: 

• Job description sheets. 
• Jute soaking instructions.
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24: Going to School
Literacy

Learning Outcome: 

• To increase knowledge of different was of going to school in India. 
• To write about an imaginary experience of going to school in India.

Curriculum for Excellence Links: 

As I listen or watch, I can make notes, organise these under suitable headings and use 
these to understand ideas and information and create new texts, using my own words 
as appropriate. 
LIT 2-05a.


I can convey information, describe events, explain processes or combine ideas in 
different ways. 
LIT 2-28a.

What you need: 

• Videos on going to school in India on the white board. 
• Paper and pencils.

Extension: 

Pupils could type up their work and create a picture to go along with their 
writing.

Assessment: 

Finished piece of writing. 
Attention to detail whilst taking notes.

What to do: 

• This activity should be split up over a few sessions. 
• Allow pupils to watch the series of programmes showing short films of how children go to school in India. These are the programmes: 

	 	 	 Going to school on a boat 	 	 	 	 	 Going to school on a bus		 	 	 	 Going to school on a mountain top 
	 	 	 Going to school on a mud desert	 	 	 	 Going to school on the lake	 	 	 	 Going to school in the dark 
	 	 	 Going to school in a tribe		 	 	 	 	 Going to school in a Monastery	 	 	 	 Going to school on wheels 
• Have a discussion with pupils about each episode and how what they’ve seen differs from their own school life. 
• Allow each child to choose an episode and to imagine it shows the way that they go to school. 
• Each child should be given the opportunity to watch and take notes on their chosen episode. 
• Ask them to write a short story imagining that they are the person in the film.

3 x 90 
MINS

https://www.youtube.com/playlist?list=PL71C0AC6953CE9E3A
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25: Henna Tattoo
Expressive Arts - Art and Design

Learning Outcome: 

• To find out the significance of Henna tattoos. 
• Develop Henna drawings to show the intricacy of design.

Curriculum for Excellence Links: 

I have the opportunity to choose and explore an extended range 
of media and technologies to create images and objects, 
comparing and combining them for specific tasks. 
EXA 2-02a.

What you need: 

• Paper and pencils, to draw around hands.

Extension: 

With parental permission, a professional could come into school 
to do Henna tattoos on individuals who would like it. 

Explore the history of the Paisley Pattern - where does it 
come from? How might people from ‘the East’ feel about it being 
named after a Scottish town in ‘the West’?

Assessment: 

Finished Henna ‘hands’ showing attention to intricate designs.

What to do: 

• Discuss the significance of Henna tattoos and when they are used. Explain that women often have them for special celebrations. 
• Show pupils some pictures of Henna tattoos. 
• Discuss the intricate details, refer back to Paisley Pattern examples. 
• Explain to pupils that they are going to draw around both of their hands and then create a Henna tattoo on each of their ‘hands’. 
• They can draw using felt tip pens, some children may wish to draw in pencil first. 
• Keep children aware of the intricate design by displaying pictures throughout the activity.

1 
HOUR

https://www.bbc.com/culture/article/20151021-paisley-behind-rocks-favourite-fashion
https://www.ecosia.org/images?q=paisley%20pattern
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26: Email Companies
Technologies

Learning Outcome: 

• Contacting jute companies in Dhaka by email, to find out 
more about how they operate.

Curriculum for Excellence Links: 

I am developing my knowledge and use of safe and acceptable 
conduct as I use different technologies to interact and share 
experiences, ideas and information with others. 
TCH 2-08a.

What you need: 

• Paper. 
• Glow Login. 
• Email addresses.

Extension: 

Pupils can use the information they receive to write a company 
profile.

Assessment: 

Email successfully sent to company, including appropriate 
questions.

What to do: 

• Discuss with the children what they would like to find out about companies in Dhaka, Bangladesh that deal with jute. They should 
discuss things like number of employees, what they produce, how much they export, etc.  

• The children should then be given an email address of a company that they will contact, these can be found online – search for 
‘Bangladesh Yellow Pages’. 

• The children should write their email on paper first to allow it to be checked. Discuss with the children etiquette of using email. 
• Children should then email their company and wait for a reply.

1 
HOUR
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27: Chembakolli Village
Social Studies - People, Place and Environment

Learning Outcome: 

• To find out about life in a small village and present their 
findings to the class.

Curriculum for Excellence Links: 

By comparing the lifestyle and culture of citizens in another 
country with those of Scotland, I can discuss the similarities and 
differences.  
SOC 2-19a.

What you need: 

• Chembakolli work packs for each group of children - you’ll find external links to the 4 packs below. 
• Pens and paper. 
• Computer access if required for presentation.

Extension: 

Ask pupils to think about which of the Sustainable Development 
Goals (SDGs) connect to their group’s study pack and why.

Assessment: 

Group work. 
Oral presentation.

What to do: 

• Explain to the pupils that they are going to find out about a particular village in India called Chembakolli. 
• There are four different packs for study: 

• Changes 
• Going Places 
• Mari’s Day 
• This Land is Ours 

• Arrange pupils into groups of no more than 4 (some groups will do the same pack). 
• Give each group sufficient time to complete the tasks to help them with their presentation. 
• Each group should prepare an oral presentation with use of ICT to show what they have learned.

3 
HOURS

http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Chembakolli-Changes.pdf
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Chembakolli-Going%20Places.pdf
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Chembakolli-Mari's%20Day.pdf
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Chembakolli-This%20Land%20is%20Ours.pdf


73 Back to: Contents | Section Overview

28: Paisley Pattern
Expressive Arts - Art and Design

Learning Outcome: 

• To find out where Paisley Patterns originated from. 
• To draw a Paisley Pattern.

Curriculum for Excellence Links: 

I have the opportunity to choose and explore an extended range 
of media and technologies to create images and objects, 
comparing and combining them for specific tasks. 
EXA 2-02a.

What you need: 

• Strips of white paper. 
• Interactive whiteboard. 
• Coloured pens/pencils/paint.

Extension: 

Pupils could use a larger (A4/A3) piece of paper and repeat the 
pattern, not only horizontally but vertically.

Assessment: 

Finished patterns showing repetition and intricacy.

What to do: 

• The teacher could either talk to their pupils about the Paisley Pattern or they could go and research its origin for themselves using 
the internet. If the teacher is to lead a discussion then Wikipedia gives a good explanation for starters. 

• Pupils should then be shown pictures of different styles of the Paisley Pattern on the interactive whiteboard. Explain to them that 
they are going to create their own. 

• Pupils will have to think about colours they wish to use, or they could create a school Paisley Pattern using the school colours. 
• They should then look at the repeated pattern of Paisley Patterns and the intricacy of the designs. 
• Using a strip of paper pupils should then design their own repeated pattern. 
• The strips of paper can be put together to create an attractive border.

1 
HOUR

https://en.wikipedia.org/wiki/Paisley_(design)
https://www.ecosia.org/images?q=paisley%20pattern
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29: Needs and Wants
Health & Wellbeing

Learning Outcome: 

• Pupils should be able to distinguish between a need and a want.

Curriculum for Excellence Links: 

As I explore the rights to which I am entitled, I am able to exercise these 
rights appropriately and accept the responsibilities that go with them. I 
show respect for the rights of others. 
HWB 2-09a.

What you need: 

• Set of Needs and Wants cards - see activity details here. 
• Large sheet of paper. 
• Glue and scissors.

Extension: 

Using the discussions they have whilst carrying out the task, ask pupils to 
prepare a short talk to the class about the cards they thought might be 
both a need and want. 
Think about Children’s Rights and which of the cards relate to these.

Assessment: 

Observation of discussion - listening, thinking and debating skills.

What to do: 

• A discussion should be led by the class teacher asking what the pupils want for their next birthday/Christmas. They should then be asked 
what would happen if they didn’t have the item they wanted. Is not having it now, changing their life? Are they having to do without? Chances 
are they will reply that they could live without this wanted item. Explain this is a want. 

• Ask them then what they think a need is. Follow on with a discussion about what we think children need in order to survive. 
• Ask the pupils to sit in pairs. Give them each a set of the Needs and Wants cards and ask them to put them into two piles – Needs and 

Wants. 
• Ask the pupils to compare their lists with each other, discussing any differences. 
• They should then colour in and glue their lists into the correct side of a sheet of paper which should be divided into Needs and Wants.

1 
HOUR
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30: Clothes labels
Social Studies - People, Place and Environment

Learning Outcome: 

• To be aware that clothing is made in different areas of the 
world.

Curriculum for Excellence Links: 

Through exploring ethical trading, I can understand how people’s 
basic needs are the same around the world, discussing why 
some societies are more able to meet these needs than others. 
SOC 2-20a.

What you need: 

• Clothing worksheet. 
• Atlas.

Extension: 

Construct a bar graph to show where the class’ clothes come 
from. 
Explore the Fashion Revolution website for more resources 
and ideas about where clothes come from and what they’re made 
of.

Assessment: 

Worksheet. 
Pupil-led discussion.

What to do: 

• Lead a discussion about where pupils get their clothes from and where they think they are made. 
• Ask pupils to look at their clothes and gym kits. Where are their clothes made? Find these places in the atlas. 
• Ask them to write this information down on the worksheet. 
• Lead a discussion about where are the most common countries for clothes to be made. Ask pupils who they think makes their 

clothes. Discuss that children and teenage girls are often used as a cheap source of labour and that they work for very little pay. How 
does this make them feel? Is this fair?  

• At this point there is a good short video on Teachers’ TV on child labour which would be beneficial to show the children.

30-45 
MINS

https://www.youtube.com/playlist?list=PLdeekopL3Rex1e9Rsod2InjNCKgQWGMp1
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Clothing%20Worksheet.pdf
https://www.fashionrevolution.org/
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31: Stitching Footballs
Health & Wellbeing

Learning Outcome: 

• To develop our knowledge of child labour and exploitation.

Curriculum for Excellence Links: 

As I explore the rights to which I am entitled, I am able to exercise these 
rights appropriately and accept the responsibilities that go with them. I 
show respect for the rights of others. 
HWB 2-09a.

What you need: 

• Football Activity Group cards. 
• Paper, pens and pencils.

Extension: 

Research other industries that rely on child labour. 
Find out where the pupils’ clothes have been made. 
WATCH this video about Fairtrade footballs from Bala Sport.

Assessment: 

Observation. 
Discussion.

What to do: 

• Show pupils a football - ask them where they think it was made, who made it and what they think their working conditions would be like. 
Explain that the football was hand stitched by children in terrible working conditions. Don’t ask them their thoughts on this at this point. 

• Divide pupils into six groups – Football Club, Children, Company, Campaigners, Charity and Parents. 
• Give each group their information card, asking them not to discuss their card with other groups. 
• They are then given time to complete the tasks on the cards. 
• Each group in turn then gives a small oral presentation on their task and thoughts. Once each group has presented, give the opportunity for 

any questions to be asked or ideas challenged. 
• At this point the Football Club should leave the room to decide what their course of action should be – will they continue to use the footballs 

or not? 
• This is a great activity for getting the children really involved in finding out more about the different views of groups of people.

90 
MINS

http://www.oneworldcentre.org.uk/dhakatodundee/extras/Activity%2031%20-%20Football%20Activity%20Group%20Cards.pdf
https://www.youtube.com/watch?v=L8A8N29wi-A
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32: Exploitation of Workers
Expressive Arts - Drama

Learning Outcome: 

• To develop knowledge of exploitation.

Curriculum for Excellence Links: 

Inspired by a range of stimuli, I can express and communicate my 
ideas, thoughts and feelings through drama. 
EXA 2-13a.

Extension: 

Pupils discuss and then devise a scene, highlighting exploitation in our 
society today. 
Letter to newspaper, sharing the information from the above ICT task.

Assessment: 

Pupil contribution to devising and planning process-observed by 
teacher. 
Notes from ICT task.

What to do: 

• Whole class discussion on what it means to exploit a person.  
• Teacher explains that very thinly spun jute can be used as imitation silk for rich people unwilling to pay the higher price for real silk. Teacher 

then explains about the working conditions of the workers that prepare the imitation silk, and the low wages they receive. 
• Pupils have to use the internet to find out the following pieces of information: 

• The hourly/daily wage some factory employees receive abroad; 
• The average price of a sari in India; 
• How many hours/days the employee would have to work to earn £100. 

• Whole class discussion on why this is unfair. What can we do to stop people being exploited by others?  
• Each group then devises a scene that shows a person/group of people being exploited in some way. The scene ends with help in some form 

coming along and stopping the exploitation. Encourage learners to think about non-charity based approaches. 
• Presentation of scenes.

90 
MINS

What you need: 

• Internet access.
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33: Convention on the Rights of the Child 
Social Studies - People, Place and Environment

Learning Outcome: 

• Pupils will learn about the UN Convention on the Rights of the Child (UNCRC) 
and the types of rights it deals with.

Curriculum for Excellence Links: 

As I explore the rights to which I am entitled, I am able to exercise these rights 
appropriately and accept the responsibilities that go with them. I show respect for the 
rights of others. 
SOC 2-09a.

What you need: 

• A child-friendly version of the UNCRC. 
• UNCRC cards - a version produced by the CYPCS can be found here.

Extension: 

Pupils could draft a letter to their MSP to outline what rights they think Scotland does 
not give enough attention to and why. 

Assessment: 

Discussion through ‘walk about, talk about.’ 
Discussion of final questions. 
Finished groupings.

What to do: 

• Explain to the pupils what the Convention of the Rights of the Child is and that we are going to look at it in depth. 
• Give each pupil in the class a UNCRC card. Have them read their card fully and make sure that they understand it. 
• Explain they are going to move around the classroom and meet other children. To each child they meet they should explain what their card says. If the two children 

feel that their cards have something in common they should group together in search of other cards. Children should be allowed to move groups if they change 
their minds about their right. 

• Once everyone is grouped, ask them to decide on a group name, i.e. Health, Education, Safety, etc. Give each group a large piece of paper to stick and design 
their cards onto. 

• Pupils should then be given some time to prepare a small oral presentation on their findings. 
• Discussion should follow surrounding the following questions: 

◦ What seem to be the main types of rights protected? 
◦ Do some types of rights seem to be given more emphasis than others? 
◦ Are there any rights that have been left out that they feel should have been included? (link to previous lesson) 
◦ Are there any rights that should be given priority, or are all rights equal? 
◦ Are there any rights that you think Scotland does particularly well at upholding? Are there some that Scotland should give more attention to?

90 
MINS

• Scissors 
• Glue 
• Large sheets of paper

https://www.playscotland.org/resources/crc_poster_leaflet_final-indd_/
https://cypcs.org.uk/resources/uncrc-symbols-cards/
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34: Rights of the Child Drama
Expressive Arts - Drama

Learning Outcome: 

• Exploring why respect, rights and responsibility are important.

Curriculum for Excellence Links: 

I can respond to the experience of drama by discussing my thoughts and 
feelings. I can give and accept constructive comment on my own and others’ 
work.  
EXA 2-15a.

Extension: 

Introduce a thought tap at the beginning and end of the presentation, to highlight 
characters’ feelings. 
Take away the dialogue and turn the story into a movement piece. How do you 
get the message across now?

Assessment: 

Contribution to group discussion and peer feedback. 
Presentation of drama scenes. 
Peer feedback.

What to do: 

• Teacher reads out or recaps the UN Convention on the Rights of the Child (UNCRC). 
• Pupils discuss/recap what they know about the treatment of children in Dundee jute mills/Indian jute mills - are their rights all being respected? What rights have 

been taken away from them? Who is responsible for this? 
• Divide the class into groups and give each group a ‘Right’ as a stimulus. Each group then devises a start scene, showing the right being taken away/withheld from 

the children. The scene should be set in an Indian or Dundee jute mill. 
• Present scenes to the rest of the class. Pupils should peer assess - how do you think the group could develop this story? What could be done to help the child? 

Where is this particular story set, Dundee or India? This could lead to a discussion around the fact these are universal problems facing children around the world. 
• Groups then devise an ending to their story, where a new character is introduced and helps the children to regain their rights to education, medicine etc. The group 

should end the scene in a frozen picture that shows mutual respect for all the characters.  
• Presentation of scene. 
• Whole class discusses why it was important to right the wrong. Does this happen in the real world? Why not? How do you show respect for the people you see 

every day? (this could be done as a piece of writing).

90 
MINS

What you need: 

• Rights of the Child - such as this child-friendly version of the UNCRC.

https://www.playscotland.org/resources/crc_poster_leaflet_final-indd_/
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35: Comparing Lives
Social Studies - People, Place and Environment

Learning Outcome: 

• To use knowledge of children’s Rights to compare life for some 
children in India and Bangladesh (as seen in activities and resources 
above).

Curriculum for Excellence Links: 

By comparing the lifestyle and culture of citizens in another country with 
those of Scotland, I can discuss the similarities and differences. 
SOC 2-19a.

What you need: 

• A child-friendly version of the UNCRC.

Extension: 

Research the work of a relevant charity for homework. 
Investigate the difference Fair Trade products can make to producers.

Assessment: 

Observation. 
Discussion.

What to do: 

• Ask each child to look through the guide to the UNCRC to re-familiarise themselves with the Convention of the Rights of the Child. 
• Ask pupils to consider everything that they have learned and watched about the living and working conditions of some children in India and 

Bangladesh; lead a discussion on what Rights they think are not being met for these children. 
• Discuss how they feel about the lives these children have and compare them to their own - this discussion should be framed in a way that’s appropriate 

for your children. Older children can have quite an in-depth analysis of their lives, commenting on needs, wants and rights. 
• Pupils can then think about what can be done to improve life for these children. They could research the work done by the likes of UNICEF and Save 

the Children, or organisations such as Labour behind the Label or the Fairtrade Foundation. 
• Pupils are likely to talk about how grateful they are for what they have. It is important that children are encouraged not to feel guilt, pity or 

powerlessness, but rather develop empathy and a sense of agency. A good way to do this is to point to a positive action which can be taken to make a 
difference, such as their families swapping their brand of teabags to a Fairtrade brand or helping to raise awareness of the issues.

1 
HOUR

https://www.playscotland.org/resources/crc_poster_leaflet_final-indd_/
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36: World Income
Expressive Arts - Drama

Learning Outcome: 

• To understand how families live on a small income.

Curriculum for Excellence Links: 

Inspired by a range of stimuli, I can express and communicate my ideas, 
thoughts and feelings through drama. 
EXA 2-13a.

Extension: 

Pupils research what each food voucher would cost in the UK, by price checking 
on supermarket websites. Discuss the differences in price, and therefore the 
standard of living. 
UK households throw away a combined 4.5 million tonnes of edible food 
waste - create a poster that highlights this issue.

Assessment: 

Participation in whole-class role-play.

What to do: 

• Whole class discussion on how much they think a family of 2, 4, and 6 spend on food a month. How do they pay for their food? What discounts/deals do 
supermarkets have? Now consider how people in developing countries survive. Do they have supermarkets? Do they have credit cards or club card vouchers? 

• Use the internet to find out what the average week’s wages are for someone working and living in a developing country. If this is not possible the teacher could do 
the research and tell the class. 

• Half the class are handed the money vouchers (equal to a developing country weekly wage) and told they will role-play people trying to buy food.  
• The other half of the class are handed the food vouchers, (where prices are much lower than the UK supermarkets) and told they are selling food at a market, and 

cannot, under any circumstances, accept a lower than stated price.  
• The class then improvise a scenario, where the people have to try and use their vouchers to obtain enough food to feed their family for the week. The exercise can 

be repeated to allow the class to experience both roles. 
• Whole class discussion - how did it feel to be the seller/ buyer? How do you think people feel having to live like this on a daily basis? Are these people getting 

enough nutrients etc.? Is this situation only specific to India and Bangladesh? (Encourage debate about poverty in Scotland if appropriate).

1 
HOUR

What you need: 

• Money vouchers. 
• Food vouchers.

https://lovefoodhatewaste.com/why-save-food
https://lovefoodhatewaste.com/why-save-food
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37: Block Printing (1 of 2)
Expressive Arts - Art and Design

Learning Outcome: 

• To express their views and opinions of what child labour is through art and design.

Curriculum for Excellence Links: 

Inspired by a range of stimuli, I can express and communicate my ideas, thoughts and feelings through activities within art and design. 
EXA 2-05a.


I can respond to the work of artists and designers by discussing my thoughts and feelings. I can give and accept constructive comment 
on my own and others’ work. 
EXA 2-07a.


Through discovery and imagination, I can develop and use problem-solving strategies to meet design challenges with a food or textile 
focus. 
TCH 2-11a.

What you need: 

• Fabric. 
• Background template. 
• Ink for block printing. 
• Rollers. 
• Polystyrene (ideally leftover or collected from packaging etc.). 
• Cardboard. 
• Sticky back foam. 
• Various threads and embellishments for sewing with. 
• Scissors. 
• Sketch pads.

9 
HOURS
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37: Block Printing (2 of 2)
Expressive Arts - Art and Design

Extension: 

All of the pieces can be stitched together to make a collage of all 
the children’s work.

Assessment: 

Design used in printing. 
Details used in overall finished design. 
Reasons given for choice of design. 
Artist statement. 
Completed printed and embellished fabric work. 
Teacher assessment - observation and discussion on how to 
solve design problems.

What to do:  

• Pupils are shown a short video of child labour from Teacher’s TV. Then carry out a discussion on what is child labour. 
• Ask pupils to draw an image of what child labour means to them, it could be a face, a sewing machine, a football sewn by a child, etc. 
• Give pupils A5 books where they can keep drawings, samples of materials and threads, and views and opinions. The drawings of what child 

labour means to them should be included here. The drawings should be quite simple with not a great deal of detail – this can be added later. 
• Each child should be given a piece of polystyrene and draw their image onto this, making the lines quite deep. 
• Then give them each a piece of fabric (45cm x 45cm), have ready prepared a selection of floral templates so they can sponge print these 

onto the fabric as a background (see examples here). 
• Once this is dry, pupils can then block print their polystyrene image onto their fabric. 
• As this is drying each child should design a large Paisley pattern. This should include one tear drop shape with an image which reminds them 

of Scotland and Dundee. These images are then cut out from sticky back foam and placed onto cardboard (see examples here). 
• This should then be printed onto the fabric. This is the end of the printing process. 
• The children should then be shown how to do a blanket stitch using wool around the outside edge. 
• They can then use the variety of threads and embellishments to finish off the design (see examples here). 
• They can complete their sketch pads throughout the lessons sticking in their designs for Paisley patterns, ideas that they have, samples of 

fabric, threads and embellishments. They should also complete an artist statement, outlining what inspired them, why they chose their image 
and design and their thoughts on the project. 

• As this is a very large activity, this was completed over two full days and a morning session.

9 
HOURS

This activity was originally completed with the help of a local textile designer.

https://www.youtube.com/playlist?list=PLdeekopL3Rex1e9Rsod2InjNCKgQWGMp1
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Block%20Printing%20Examples.pdf
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Block%20Printing%20Examples.pdf
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Block%20Printing%20Examples.pdf
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38: Making it Local

Learning Outcome: 

• To focus on a context/situation local to learners.  
• To adapt previous activities to fit the research and 

information on the local context.

What you need: 

• Access to the internet/resources for learning about the history of the local area and its trade. 
• The Making It Local research questions. 
• Presentation materials (pen and paper or Powerpoint etc)

Extension: 

Record/write a script for a podcast interview between someone 
travelling back from the 21st Century, talking to a local worker in 
the past. 
Ask pupils to think about which of the Sustainable Development 
Goals (SDGs) connect to local people’s experiences in the past.

Assessment: 

Group work. 
Oral presentation. 
Written work. 
Podcast recording.

What to do: 

• Explain to the pupils that they are going to find out about the history of their (or another) local area, particularly in relation to its trade 
and industry. 

• Pupils use the questions in the sheet above to begin their research - either in groups or individually. 
• Depending on the class and the time you have, ask individuals/groups to prepare a short presentation on their findings, either using 

ICT or other visual aids. 
• If possible, select some of the previous activities and replace the context of the Dundee Jute industry with what the pupils have 

discovered. Consider the similarities and differences between their findings across the different contexts.

1-3 
HOURS

Social Studies - People, Place and Environment

Curriculum for Excellence Links: 

By comparing the lifestyle and culture of citizens in another country with 
those of Scotland, I can discuss the similarities and differences. 
SOC 2-19a.

http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/D%20to%20D%20Making%20it%20Local%20research.pdf
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39: Fashion Figures
Numeracy

Learning Outcome: 

• To research and collate data on the textiles and fashion industry 
using a variety of sources.

Curriculum for Excellence Links: 

I can display data in a clear way, using suitable scale, by choosing 
appropriately from an extended range of tables, charts, diagrams and 
graphs and making effective use of technology. 
MTH 2-21a.

What you need: 

• Access to the resources/further reading list here on the Fashion Revolution website and/or here in the Clean Clothes country profiles. 
• Pens and paper/access to computers to enter data. 
• Whiteboard to present to class.

Extension: 

Give pupils the opportunity to dig deeper in to the reasons behind 
some of their findings - what data can they uncover that helps explain 
why they found what they did? 

How does this data compare to other industries? E.g. financial sector, 
teaching, farming etc.

Assessment: 

Drawing of bar graphs/pie charts. 
Analysing data. 
Observation of presentations.

What to do: 

• Individually or in groups, ask pupils to look through the list of websites above and decide on an area that particularly interests them - it could 
be the gender imbalance across the textiles industry, the disparity between wages paid to garment workers and prices paid for garments in 
the shops etc. 

• Ask pupils to find data that they can compare and present in a different way - e.g. converting data in a table into a pie chart/graph. 
• If appropriate, ask pupils to present their findings to the class. 
• NB: Garment workers are often seriously injured and killed at work so please be mindful that their will be reference to this in the research 

findings. If you feel this isn’t appropriate, select from the range of data yourself and present the options to the class.

1-3 
HOURs

https://www.fashionrevolution.org/further-reading/
https://cleanclothes.org/resources/country-profile
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40: Assessment
Assessment

Learning Outcome: 

• To allow pupils to present what they have learned through 
The Jute Journey topic.

Curriculum for Excellence Links: 

Teachers need a range of assessment approaches to assess the 
different types of achievement across the curriculum. This range 
allows learners to demonstrate what they know, understand and 
can do. The range and variety of assessment approaches should 
take account of the relevance of contexts to learners’ prior 
experiences, interests and aspirations and should link across 
learning where possible. 
Building the Curriculum 5 A Framework for Assessment.

What you need 

• Pens and paper. 
• Internet access.

What to do: 

• To assess what the pupils have learned and to have a collection of their work so that they can produce a small book.  
• Ask the pupils to work in pairs, these can be chosen by the teacher or the pupils. 
• Tell them to create a book of their learning through The Jute Journey project. 
• Discuss and write on the board an example of what could be in the contents. These could include: 

• Dundee 
• Jute 
• India 
• Children’s Rights 
• Verdant Works and Discovery (if trip taken) 
• Trade links 

• Pupils should then work in their groups on their booklets over several sessions. 
• They should then present their work to the rest of the class.

6 
HOURS

• Topic folders containing the pupils’ work. 
• Access to library books.

https://www.verdantworks.co.uk/
https://www.rrsdiscovery.co.uk/


ASSESSMENT
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ASSESSMENT
PUPIL SELF-ASSESSMENT 

You can download the Pupil Self-Assessment sheet - it is a really useful tool for measuring the 
impact that the project has on your pupils.

TEACHER EVALUATION 

Download the Teacher Evaluation sheet to help you plan and assess how you can best 
run the project and evidence the work you and your pupils complete.

http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Pupil%20Self%20Assessment.pdf
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Teacher%20Evaluation.pdf


EVALUATION
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EVALUATION
CHILDREN’S COMMENTS 

Read what some of the pupils who took part in the project thought. 

Download the Pupils Comments.

UNIVERSITY OF DUNDEE EVALUATION 

Since it was important to evaluate the project – and in particular, to look for evidence of impact on pupils – researchers 
at the University of Dundee were asked to help in investigating attitudinal change. Changes in knowledge and 
understanding are clearly important in children’s learning in this area, but in many ways changes in attitudes are equally 
important. Measuring these, however, presents more challenges than testing for children’s knowledge and skills.  

Download the University of Dundee Evaluation.

QUESTIONNAIRE 

This questionnaire was employed on a pre-post basis; that is, the children completed it before the start of the project, 
and again at the end. The group discussions took place at the end of the project. The participants were two classes of 
primary 6 children. The teachers were both working on the topic at the same time, and the children had many shared 
experiences, including several visits. The topic started in August of 2009, and finished in February of 2010.  

Download the Questionnaire.

http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Questionnaire.pdf
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Dundee%20University%20Evaluation.pdf
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Dhaka%20to%20Dundee%20pupil%20comments.pdf


ACTIVITY 
APPENDICES
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ACTIVITY APPENDICES

Activity Additional materials 

6. 	 	 Compare Maps	 	 	 	 	 Dundee 1912 	 	 	 | Mills in Dundee 

12. 	 	 ‘A Day in the Life Of…’ 	 	 	 Recount of life in a mill 	 | Newspaper template 	 | The Cotton Town 

14. 	 	 Incident in the Mills 	 	 	 	 Newspaper template 		 | The Cotton Town 

17. 	 	 Jute Bag 	 	 	 	 	 	 Paper Weaving 

21. 	 	 Graph Work 	 	 	 	 	 Weather Statistics 	 	 | Population Statistics 

22. 	 	 Trade Posters 	 	 	 	 	 Blank World Map 	 	 | Trade Links 

27. 	 	 Chembakolli Village 	 	 	 	 This Land Is Ours 	 	 | Mari’s Day 	 	 	 | Going Places 	 	 	 | Changes 

29. 	 	 Needs and Wants 	 	 	 	 Needs and Wants Cards 

30. 	 	 Clothes Labels 		 	 	 	 Clothing Worksheet 

31. 	 	 Stitching Footballs 	 	 	 	 Football Activity Group Cards 

33-35.	 Various Rights related	 	 	 A child-friendly version of the UNCRC. 

37. 	 	 Block Printing 	 	 	 	 	 Activity examples

Below is a list of all the extra resources and documents needed for the activities.

Link Key: External links | Document links

http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/The-Cotton-Town.pdf
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/The-Cotton-Town.pdf
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Chembakolli-This%20Land%20is%20Ours.pdf
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Chembakolli-Mari's%20Day.pdf
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Chembakolli-Going%20Places.pdf
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Chembakolli-Changes.pdf
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Clothing%20Worksheet.pdf
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Football%20Activity%20Group%20Cards.pdf
https://www.playscotland.org/resources/crc_poster_leaflet_final-indd_/
http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Block%20Printing%20Examples.pdf


93 Back to: Contents | Appendices Index

Dundee 1912

| Activity 6 
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Mills in Dundee

| Activity 6 
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Jute Barons

| Activity 9 

Dundee had a vast working-class community but at the very top of society was a small 
group of wealthy families, the owners of the jute mills. These ‘Jute Barons’ lived in large 
mansions in Broughty Ferry or in the countryside away from the oppressive and polluted 
environment of the city. They had a great deal of influence and dedicated substantial 
amounts of their time to serving the community and improving the city’s facilities.  

Sir David Baxter of Dens Works gifted £50,000 (equivalent today to £2.5 million) to create 
Baxter Park with its beautiful pavilion. Sir James Caird of Ashton Works donated £100,000 
(around £5 million today) to create a new city hall and concert hall for Dundee – the Caird 
Hall.  

Many people have argued that the money from the ‘Barons’ would have been better spent 
on providing quality housing and sanitation for their workers. 

Questions to consider and discuss: 

Is having a park named after yourself a gift to others? Or is it a way of ensuring you’ll be 
remembered for years to come? Or both? 

How much do people living in poverty and working long hours benefit from concert halls 
and pavilions? How might paying people more and improving working conditions have 
changed how the city developed?

Please Note: Due to Coronavirus restrictions at the time of writing, we’ve been unable to access Verdant Works’ full archive. Once we 
can we will update this page with more information on the Jute Barons. This version of the Teaching Pack was published in April 2021 - 
check the resources section of the One World Centre website to see if a newer version is now available.

http://www.oneworldcentre.org.uk/resources
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Recount of life in a mill
In 1957 the school leaving age was 15 years. I left in July and 2 days later started work in a 
factory called Tay Bank Works, Arbroath Road, which is now houses.  

The hours were 7:30am till 5:30pm. My wage was 10/6 or 55p now per week.  

We had to learn the looms to weave the jute. The cloth was to make potato sacks and backing 
for carpets.  

It was very noisy so we had to learn sign language only mill people used. Jute was smelly so 
everyone knew where you worked. Sometimes the shuttle which held the cops would jump 
out of the loom and smash the threads. We would have to tie them all back using a weaver’s 
knot separately - this took from 1 to 2 hours.  

The looms weaved the clothes into big rolls on a roller when a black line appeared you cut 
along the line then you changed the roller which was 6 feet long and heavy and start again. 
Once you got your own pair of looms you made more pay. You had to watch your cloth 
carefully; if a single thread broke it left a line like a ladder in tights so you had to sew it back 
in with a needle 6 inches long.  

If the loom broke down the man who fixed it was called a Tenter.  

The cops were made in the mill by Spinners.  

Weavers made the cloth that was taken to a place called the Callender, where it was 
inspected for flaws, then it would be made into bags, sacks and carpet backing.

| Activity 12 
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Newspaper template
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Here’s an example of a newspaper 
template. You can create your own or 
click here to download a printable 
version of this one.

| Activity 12 | Activity 14

http://www.oneworldcentre.org.uk/dhakatodundee/extras/Activity%2012%20&%2014%20-%20Newspaper%20template.pdf
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Paper Weaving
Weaving with strips of paper can produce interesting and varied effects 

What you will need: 
- A4 sheet coloured paper 	 	 	 	 	 	 	 - Pencil 
- Strips coloured paper (approx. 1cm thick) various colours 	 - Ruler 
- Scissors		 	 	 	 	 	 	 	 	 	 - Glue

How to make: 
- Fold a piece of paper in half edge to edge or diagonally.  
- Draw a series of lines and cut them, stopping well short of the edge. Open paper out flat again.  
- Cut a different coloured piece of paper into strips.

- Take one of the strips and weave it over and then under the cuts in the paper.  
- Take a second strip and this time weave it under and then over the cuts.  
- Continue weaving until the paper is filled.

Now try some variations: 
- Try cutting the strips of paper different thicknesses.  
- Try using different colours - patterned paper or wrapping paper gives interesting effects. 
- Try cutting your folded paper with wavy or zigzag lines.

| Activity 17 
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Population Statistics

City Population 

Mumbai		 	 	 	 	 13,818,719 

New Delhi	 	 	 	 	 302, 263 

Madras	 	 	 	 	 	 4,616,639 

Kolkata	 	 	 	 	 	 5,138,208 

Edinburgh	 	 	 	 	 477,660 

Dundee		 	 	 	 	 159,522 

Glasgow	 	 	 	 	 580,690

| Activity 21
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Weather Statistics

| Activity 21
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Blank World Map

| Activity 22
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Trade Links

| Activity 22
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Needs and Wants Cards
This is a really simple activity and you could even get the young people to create the cards themselves, as long as you don’t explain the purpose 
of the activities and the categories until they’ve finished. There are obviously no right or wrong answers to how young people categorise the cards 
- the purpose of the activity is to generate discussion and develop critical thinking skills.

EXAMPLES FOR NEEDS AND WANTS CARDS 
- Nutritious Food	 	 	 	 	 	 	 	 	 - Clean Water		 	 	 	 	 	 	 	 - A TV 

- A bicycle	 	 	 	 	 	 	 	 	 	 - Clean Air	 	 	 	 	 	 	 	 	 - Protection from abuse or neglect 

- The opportunity to express your opinion and be listened to	 	 	 - Medical care when you need it	 	 	 	 	 	 - A smart phone 

- Your own bedroom		 	 	 	 	 	 	 	 - Fast Food	 	 	 	 	 	 	 	 	 - Playgrounds and recreation centres 

- Protection from discrimination	 	 	 	 	 	 	 - Education	 	 	 	 	 	 	 	 	 - A toilet 

- Money	 	 	 	 	 	 	 	 	 	 - The chance to travel on holiday	 	 	 	 	 	 - Time off work/school 

- Decent shelter	 	 	 	 	 	 	 	 	 - The opportunity to practise your own religion and culture	 	 - The chance to vote 

- A Personal Computer/Tablet	 	 	 	 	 	 	 - Clothes in the latest fashion	 	 	 	 	 	 - A musical instrument

Asking pupils to categorise the above into ‘Needs’, ‘Wants’ or ‘Both’ can bring about some really interesting discussions and help to develop skills 
such as listening, debating and empathising. It can also help pupils to think critically about their own ideas and have the confidence to reconsider, 
adapt and develop their opinions.

POTENTIAL DISCUSSION POINTS 
Money: 	 	 - we need it for lots of things. But how much do we need? How much is enough? What harm can come from not having enough/wanting too much? 

A smart phone: 	 - it might be a need in an emergency, but do we need all the Apps/games etc? Are the needs and wants of those who make phones/mine resources being met? 

A bicycle: 	 	 - can be both a necessity for some people to get to work and a luxury for others at the weekend. Is that leisure time a need or want? (see note below on mental health) 

Clothes: 	 	 - is being fashionable a need? Probably not, but…consider the effects of peer pressure and/or bullying and the impacts this can have. 

Mental health: 	 - lots of the cards are connected to leisure activities (such as playing an instrument, gaming, going on holiday etc). This can open up discussions around the importance 
	 	 	 of leisure time on mental health and, consequently, further debate on whether those cards are ‘Needs’, ‘Wants’ or ‘Both’.

CLICK HERE TO DOWNLOAD A PDF OF THESE AS CARDS

| Activity 29

http://www.oneworldcentre.org.uk/images/resources/Dhaka%20to%20Dundee/Needs%20and%20Wants%20Cards.pdf
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The Jute Journey - Experiences & Outcomes
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Evaluation Next Steps



RESOURCES, 
WEBSITES & 
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RESOURCES, WEBSITES AND CONTACTS
There are a wide range of further reading materials, activities, websites and contacts that may be useful to you if you’d like to take what 
you’ve explored with your learners even further.


We’ve put these together in a separate document which you can download from the resources section of the One World Centre website.


If you have any feedback or suggestions that you have come across yourself, please get in touch and we can add them to the list.



ACKNOWLEDGEMENTS
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